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Introduction  

 
Qualif ications for Teacher Assistants and Other Paraprofessionals 
 
RI law (RIGL 16-11.2) establishes requirements for the employment, training and use of teacher assistants. The law 
sets a uniform state standard for the qualifications of all instructional teacher assistants regardless of position title or 
funding source.  Instructional teacher assistants are persons employed to provide instructional or other direct 
services related to the school’s curriculum to students (and/or their parents/legal guardians) under the supervision 
and direction of the classroom teacher or other appropriately certified staff. Instructional teacher assistant 
employment qualifications are: 
¥ Be of good character  
¥ High school diploma OR general equivalency  
¥ For those hired after January 1, 1999, successful completion of a RI Department of Education (RIDE) approved 

Teacher Assistant Training Program. Exceptions:  (1) teacher assistant certification in another state or (2) 
associate’s or bachelor’s degree and completion of coursework or other training consistent with RI state 
standards (that follow in this document). 

¥ Meet one of the following 3 requirements: 
1. Completed at least 2 years of study at an institution of higher education; OR 
2. Obtained an associate’s or higher degree; OR 
3. Met a rigorous standard of quality and can demonstrate, through a formal State or local academic 

assessment:  knowledge and ability to assist in instructing, reading, writing, and mathematics; OR reading, 
writing, and mathematics readiness. The ParaPro is the state/RIDE recognized assessment with a passing 
score of 461 or higher. 

 
Non-instructional teacher assistants are persons employed as translators, solely involved in parental 

involvement activities, solely in non-instructional roles, e.g., cafeteria and playground supervision, personal care 
services, non-instructional computer assistance or other non-instructional direct services to students (and/or their 
parents/legal guardians) under the supervision and direction of the classroom teacher or other appropriately certified 
staff. Qualifications are: 
¥ Be of good character  
¥ High school diploma OR general equivalency  
¥ For those hired after January 1, 1999, successful completion of a RIDE approved Teacher Assistant Training 

Program. Exceptions: (1) teacher assistant certification in another state or (2) associate’s or bachelor’s degree 
and completion of coursework or other training consistent with RI state standards (that follow in this 
document). 

¥ Proficiency in English and a language other than English for individuals serving as translators to enhance the 
participation of limited English proficient students. 

 
Paraprofessionals other than teacher assistants (e.g., assistants to Physical Therapists, Speech/Language 

Pathologists, Occupational Therapists, etc.) must meet those qualifications recognized by RIDE for the particular 
position. 
 
Background on RIDE Standards and Guidelines 
 

RIDE state standards identify entry-level competencies for instructional and non-instructional teacher 
assistants that must be taught in RIDE approved Teacher Assistant Training Programs (see above qualifications). 
RIGL Section 16-11.2, entitled “Qualifications of Teacher Assistants” directed the Rhode Island Department of 
Elementary and Secondary Education to “coordinate the development of program standards for a training program 
for teacher assistants”.  The law defines “teacher assistant” to be “any person employed to provide instructional or 
other direct services to students (and/or their parents/legal guardians) under the supervision and direction of the 
classroom teacher and other appropriately certified professional staff.”  The resulting RI Program Standards for  
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Teacher Assistants were promulgated by the Board of Regents in May 1998.   They apply to teacher assistants who 
are employed by public schools who work with all children and youth of all ability levels, birth through twenty-one 
years of age. The standards underscore the perception of teacher assistants as partners on the Instructional Team, 
recognizing ALL staff are valued professional colleagues as Rhode Island strives to ensure high levels of learning 
and performance for ALL children. 
 
 The standards identify entry-level competencies that teacher assistants should be able to demonstrate as a 
result of completion of preparation programs approved by the Rhode Island Department of Elementary and 
Secondary Education. The law requires “any person hired after January 1, 1999” to have completed a training 
program approved in accordance with state standards.   Given their general nature, standards are intended to provide 
a basic framework from which additional and more specific competencies will evolve over time. 
 
 School districts have the obligation to identify job specific competencies needed for teacher assistant 
assignments and articulate these in job descriptions.  Pursuant to RIGL Section 16-11.2, teacher assistants must 
engage in ongoing professional development related to those job specific duties and the policies and procedures 
governing those duties. School districts must records on teacher assistants’ completion of training for the work 
assignment and continuing education and relevant coursework.   School districts must also include teacher assistants 
in a meaningful way in plans related to Rhode Island’s Comprehensive Education Strategy, including school 
improvement plans and professional development plans. RIDE has developed state guidelines to provide direction 
for local policy, practice and ongoing professional development in the following areas:  
¥ Teacher Assistants Working with Students Who have English as a Second Language 
¥ Teacher Assistants Working under the Supervision of a Classroom Teacher with Students with 

Speech/Language Impairments 
¥ Teacher Assistants Who Support Students with Behaviors that Interfere with Learning and/or Relationships 
¥ Teacher Assistants Assisting with Community-Based Instruction 
¥ Teacher Assistants Who Support Students with Diverse Academic Needs 
¥ Instructional Teams, Supervision and Performance Evaluation related to Teacher Assistants 
 
 The teacher assistant website at www.ritap.org/ta provides a variety of resources to support school districts in 
fulfilling these obligations. This includes the following “menu items/webpages”: 
¥ About Us including RI Teacher Assistant Website At-A-Glance – a shortcut to using the website, a report of 

RI’s Policy and Professional Development Infrastructure for Teacher Assistants, and Statewide Data on RI 
Teacher Assistant Qualifications, Use, Policy and Practice 

¥ Legal Requirements including these standards and guidelines, checklists of teacher assistant qualifications, and 
Q&A related to teacher assistant legal issues. 

¥ ParaPro Assessment including training and testing resources. 
¥ Training Opportunities including an overview of teacher assistant professional development requirements and 

resources, pre-employment training programs, online registration for some training, information on free and 
low-cost training, career advancement and online professional development. 

¥ Resources including training materials, sample forms and other products to adapt to meet local needs, quarterly 
teacher assistant newsletter (with a way to get on the newsletter master email list) and resources for 
implementing RICERT TA, RI’s statewide computer-based system for tracking teacher assistant qualifications, 
assignments and professional development. 

¥ Networking including identification of the teacher assistant contact person in each school district and other 
educational programs. 

 
For more information, contact:  Office of Educator Quality and Certification; RI Department of Education; Shepard 
Building; 255 Westminster Street; Providence, RI 02903-3400; Phone:  401-222-4600; Fax:  401-222-2048; ITTY:  
800-745-5555; Voice:  800-745-6575.  
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Intended Guidelines Use and Overview 
 
 These guidelines do not add new mandates to school districts but do provide suggestions based on best 
practice in fulfilling the above responsibilities.  They are intended to assist local school districts in the formulation 
of job descriptions, job orientation, Instructional Teams; job-embedded training and ongoing professional 
development; supervision; and performance evaluation. Guidelines are organized into two (2) sections.  Section I 
provides guidelines for various types of Teacher Assistants in specific assignments.  Section II provides guidelines 
for applicable to all Teacher Assistants related to Instructional Teams, Supervision and Performance Evaluation 
related to Teacher Assistants. 
 

Section I - RI Program Standards for ALL Teacher Assistants and  
Guidelines for Teacher Assistants in Specific Assignments 

 
 •  Teacher Assistants Working with Students Who have English as a Second Language - These reflect the 

role of the teacher assistant working with students who have English as a second language as an integral 
part of that student’s Instructional Team.  In this role, the teacher assistant supports and reinforces (but does 
not replace) instruction of the teacher.  While these Guidelines focus on students who have English as a 
Second Language, the Guidelines are important considerations for ALL children, including students who 
are and are not English speaking.  This is particularly true in RI given the broad spectrum of cultures 
represented in our schools.  In addition, school districts are reminded that they must comply with RI’s law 
related to the Education of Limited English Proficient Students, RIGL Chapter 16-54 and accompanying 
regulations. 

 
 •  Teacher Assistants Working under the Supervision of a Classroom Teacher with Students with 

Speech/Language Impairments - These guidelines are for teacher assistants who work under the 
supervision of classroom teachers and are not meant to be guidelines for assistants to Speech/Language 
Pathologists (that is, for Speech/Language Pathologist Assistants).  Moreover, the role of the teacher 
assistant working with students who have speech/language impairments as a primary or secondary 
disability is to work as an integral part of that student’s Instructional Team.  In this role, the teacher 
assistant supports and reinforces (but does not replace) instruction of the teacher or Speech/Language 
Pathologist. 

 
 •  Teacher Assistants Who Support Students with Behaviors that Interfere with Learning and/or 

Relationships - These guidelines reflect the role of the teacher assistant who works with students with 
behaviors that interfere with learning and/or relationships as an integral part of that student’s instructional 
team.  In this capacity, the teacher assistant supports and reinforces the modifications, techniques and 
learning strategies designated by the teacher.  Moreover, the role of the teacher assistant working with 
students with behaviors that interfere with learning and/or relationships is to collaborate effectively with 
team members for the purpose of promoting an orderly and safe learning environment. 

 
¥ Teacher Assistants Assisting with Community-Based I nstruction – These teacher assistants may have 

varying job titles from one district or program to another, e.g., job coach, instructional coach, employment 
specialist, one-on-one workplace coach, etc. However, no matter their job title, these guidelines apply to 
individuals who meet the following description. Working under the supervision and direction of the 
classroom teacher or other appropriately certified professional staff, Teacher Assistants Assisting With 
Community-Based Instruction support students in learning how to be as independent as possible in a 
variety of community settings. This learning may take place in school-based and community-based settings. 
Because instruction takes place in both settings, the teacher assistant plays a key role in supporting students 
in transferring skills learned in-school to community-settings and, then, collecting data and reporting 
strengths and needs in community-settings that need to be addressed via school-based instruction. 
Depending on the program model in which s/he works and student needs, the teacher assistant may work 
with students in large or small groups or provide individualized support. The teacher assistant must be able 
to work effectively with students, teachers, employers and other community contacts and parents. 



 5 

 
¥ Teacher Assistants Who Support Students with Diverse Academic Needs - These teacher assistants work 

in a variety of assignments with students who have diverse academic needs that require some form of 
special intervention in order to help them meet general education standards, e.g., students in Title I 
programs, students with mild or moderate disabilities, at-risk students, or students with 504 plans. These 
students are educated in general education settings to the maximum extent appropriate. Working under the 
direction and supervision of the teacher, they serve as a member of a collaborative team along with 
teachers, related service providers, families and others, supporting ongoing assessment and differentiated 
instruction for students with diverse academic needs based on principles of universal design, response to 
intervention and scientifically-based researched practice. 

 
Section II - Instructional Teams, Supervision and  

Performance Evaluation related to Teacher Assistants 
 
 •  Instructional Teams, Supervision and Performance Evaluation related to Teacher Assistants – These 

address teacher assistants in both school and community settings in the following way: 
 
  Instructional Team Model - promotes the concept of teacher assistants as partners on the Instructional 

Team, recognizing that ALL staff are valued professional colleagues as Rhode Island strives to ensure 
high levels of learning and performance for ALL.  Guidelines provided here relate to the day-to-day 
operation of the Instructional Team, including:   

 
1. Instructional Team composition;  
2. Instructional Team roles and responsibilities;  
3. Instructional Team supports;  
4. roles and responsibilities of team members; and  
5. Instructional Team planning. 

 
  Supervision - defines supervision as providing leadership for the Instructional Team of which the 

teacher assistant is a part.  Typically, a classroom teacher serves in this role.  The Instructional Team 
leader provides overall direction and coordination of the Instructional Team including “supervisory” 
responsibilities including: 

 
1. orientation for teacher assistant role on Instructional Team;  
2. management of schedule/delegation;  
3. on-the-job training;  
4. management of the work environment; and  
5. encouragement of professional behavior. 

 
  Performance Evaluation - recognizes that performance evaluation is a topic for collective bargaining, 

providing guidelines to support the development of effective systems for  performance evaluation related 
to issues including: 

 
1. standards for evaluation;  
2. job description;  
3. styles of evaluation; and  
4. individual professional development plan. 
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Section I - RI Program Standards for ALL Teacher Assistants and  
Guidelines for Teacher Assistants in Specific Assignments 

 
 This section presents the RI Program Standards for Teacher Assistants that have been promulgated by the 
RI Board of Regents.  These include four (4) standards with accompanying indicators of knowledge and skills 
expected of ALL teacher assistants.  Following each of the four (4) sets of standards and indicators are 
recommended indicators identifying knowledge and skills expected of teacher assistants who work: 
 
 • with students who have English as a second language (indicators coded ESL) 
 • under the supervision of a classroom teacher with students with speech/language impairments (indicators 

coded SL) 
 •  with students with behaviors that interfere with learning and/or relationships (indicators coded B) 

¥ with students in community-based settings (indicators coded CBI) 
¥ with students with diverse academic needs (indicators coded DAN) 

 
 This section concludes with “Considerations”, that is, general recommendations for school districts for 
establishing programs to ensure that teacher assistants in these specific roles have the necessary competencies. 
 
Standard 1.   Teacher assistants demonstrate a level of professionalism in communication and collaboration 
among members of the school community, including colleagues, families, and related agencies. 
 1.1 exhibit an understanding of the differentiated staffing patterns that exist in the learning environment and the 

distinctions among the roles and responsibilities of professional and paraprofessional personnel. 
 1.2 demonstrate an understanding of school policies and procedures. 
 1.3 exhibit attributes of reliable attendance, promptness, and dependability. 
 1.4 use a cooperative approach. 
 1.5 respect confidentiality and other professional ethics. 
 1.6 exhibit sensitivity and understanding of individual and cultural differences. 
 1.7 provide an appropriate role model for children in areas of dress, language, and behavior. 
 1.8 use effective communication skills (spoken, written and non-verbal): 
   • to plan with team members 
   • to review student needs and concerns 
   • to report student performance 

1.9 select and use the appropriate channels for resolving concerns. 
1.10 demonstrate a knowledge of the legal and human rights of children and youth and their families. 
1.11 demonstrate an awareness of standards-based education reform in RI 

 
Additional indicators for teacher assistants working with students who have English as a Second Language. 
ESL 1.1 able to  use a collaborative team approach with the understanding that the teacher is in charge of 

instruction and ongoing assessment of studentsÕ progress regardless of the Teacher AssistantÕs cultural or 
linguistic background. 

ESL 1.2 demonstrate understanding that confidentiality is required and that discussions are to occur only with the 
teachers, families or others directly involved in that studentÕs education. 

ESL 1.3  exhibit sensitivity and understanding of individual language(s) and cultural differences, including 
differences in social class and the Òcultural adjustmentÓ that families go through when moving to a new 
country. 

ESL 1.4  demonstrate that they have oral English proficiency and competencies in English literacy. 
ESL 1.5  demonstrate that they have basic proficiency in speaking, reading and writing in their native language. 
ESL 1.6  able to use effective communication skills with the family in their native language (or most proficient 

language) and in English. 
ESL 1.7  able to carry out teacher plans to encourage the participation of families with limited English in their 

studentÕs learning environment and facilitate home-school communication (e.g., by conducting home visits, 
assisting families at school visits, making phone calls at times convenient to families). 

ESL 1.8  know to ask for help when they lack the ability to translate appropriately due to the nature of the content to 
be translated. 

ESL 1.9  if they do home visits, demonstrate good judgment related to safety and role limitations. 
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ESL 1.10  demonstrate an awareness of the laws and regulations related to special education and working with 
students who have English as a second language 

 
Additional indicators for teacher assistants working under the supervision of a classroom teacher with students 
with speech/language impairments. 
SL 1.1  demonstrate a basic knowledge of speech and language development. 
SL 1.2  demonstrate a basic knowledge of speech and language disorders. 
SL 1.3 able to use a collaborative team approach with the understanding that the teacher is in charge of instruction 

and ongoing assessment of studentsÕ progress regardless of the Teacher AssistantÕs cultural or linguistic 
background. 

SL 1.4 demonstrate understanding that confidentiality is required and that discussions are to occur only with the 
teachers, families or others directly involved in that studentÕs education. 

SL 1.5  exhibit sensitivity and understanding of individual language(s) and cultural differences, including 
differences in social class and the Òcultural adjustmentÓ that families go through when moving to a new 
country. 

SL 1.6  demonstrate an awareness of the laws and regulations related to special education and working with 
students who have English as a second language 

 
Additional indicators for teacher assistants who support students with behaviors that interfere with learning 
and/or relationships. 
B.1.1 demonstrate an understanding of the roles and responsibilities of school personnel and families as it 

pertains to the development and implementation of behavior support. 
B.1.2 demonstrate an understanding of cultural diversity and its associated implications for social and classroom 

behavior. 
B.1.3 communicate in behavioral terms as a team member (IEP, MDT, parent conferences) with parents, school 

communities, and related agencies. 
B.1.4 participate as a member of the school community charged with improving student achievement. 
B.1.5 serve as an advocate for children with challenging behaviors and their families. 
B.1.6 collaborate effectively with team members regarding strategies for supporting students whose behaviors 

interfere with learning and/or social relations. 
B.1.7 build rapport and establish effective communication with all children. 
B.1.8 demonstrate an understanding of school, district and state rules and procedural safeguards regarding the 

management of student behavior. 
 
Additional indicators for teacher assistants assisting with community-based instruction  
CBI.1.1 demonstrate knowledge and understanding of his/her role and policies and procedures in a community 

setting. 
CBI.1.2 communicate effectively with parents, employers, employees, and members of the community at work sites 

and in other community learning environments to ensure students are integrated and accepted into the 
community/work environment. 

CBI.1.3 able to apply confidentiality rules and procedures in communicating with teachers, school personnel and 
other members of the community related to instruction in community/work settings.  

CBI.1.4  able to work collaboratively with a team including teachers, work place supervisors in the community 
workplace setting, and parents in transitional planning and vocational assessment for each student. 

CBI.1.5 function as an advocate between workplace personnel and students to maintain open communication and 
achieve individual education plan and employment objectives.  

CBI.1.6 work with the instructional team to identify career opportunities and potential employers, 
 
Additional indicators for teacher assistants who support students with diverse academic needs 
 
DAN.1.1 able to use a collaborative team approach with the understanding that the teacher directs instruction and 
ongoing assessment of studentsÕ diverse academic needs. 
DAN.1.2 demonstrate understanding that confidentiality is required and that teachers are the primary contact for 
communication with families and others directly involved in that studentÕs education. 
DAN.1.3 exhibit sensitivity and understanding of individual learner needs, including differences in social class, 
culture and disability. 
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DAN.1.4 able to seek assistance from the teacher if the teacher assistant needs guidance to effectively carry out the 
teacherÕs plan. 
DAN.1.5 participate in communication with general education staff, special education staff and other personnel as 
appropriate. 
DAN.1.6 demonstrate a basic awareness of applicable federal and state laws related to a teacher assistantÕs job 
assignment, e.g., Individuals with Disabilities Education Act (IDEA), No Child Left Behind, Title I, Title III, Section 
504, etc. 
DAN.1.7 demonstrate an awareness of standards-based education reform in RI, particularly as it applies to students 
with diverse academic needs, e.g., Response to Intervention (RtI), Grade Level Expectations (GLEs), Grade Span 
Expectations (GSEs), Positive Behavioral Interventions and Support (PBIS), Personal Literacy Plans (PLPs), RI 
State Curriculum, etc. and an awareness of how these are being applied in the teacher assistantÕs district/program. 
DAN.1.8 communicate about academic needs as appropriate as a team member (IEP, MDT, parent conferences) 
with parents, school communities, and related agencies. 
 
Standard 2.  Teacher assistants support teachers by participating in instructional opportunities. 
 
 2.1 use appropriate strategies and techniques developed by teachers and other professional staff to support 

individual students’ needs. 
 2.2 use age and developmentally appropriate instructional procedures and reinforcement techniques. 
 2.3 assist the teacher in planning, modification, and implementation of curriculum, instruction, and assessment. 
 2.4 gather and maintain data about the performance and behavior of individual students. 
 2.5 demonstrate awareness of basic educational technology. 
2.6 demonstrate an understanding of and respect for cultural diversity. 
2.7 assist the teacher in providing instruction in reading, writing and mathematics or reading readiness, writing 

readiness, and mathematics readiness 
 
Additional indicators for teacher assistants working with students who have English as a Second Language. 
ESL 2.1  able to assist the teacher as a member of the Instructional Team in developing and using culturally and 

linguistically appropriate strategies and techniques. 
ESL 2.2  demonstrate an understanding of culturally different educational systems and methods of child rearing and 

be able to communicate these differences to school personnel and families.  
ESL 2.3 able to assist the teacher in planning, modification and implementation of curriculum instruction and 

assessment based on the cultural/linguistic and knowledge background of the student. 
ESL 2.4  demonstrate the ability to assist teachers with adapting learning materials and equipment to meet the 

needs of individuals with different ability levels, learning styles, or cultural/linguistic backgrounds. 
ESL 2.5  able to provide appropriate native cultural/linguistic support for students with limited English proficiency. 
ESL 2.6  able to preview lessons in native language(s) to ensure that students understand instructions and concepts. 
ESL 2.7  able to provide students with the opportunity to connect new learnings in English to previous knowledge 

through instruction in their primary language. 
ESL 2.8  able to assist the Instructional Team in making recommendations for referring the child for special 

services outside of the general education classroom (e.g., gifted and talented, special education, Title I, 
career/vocational education). 

 
Additional indicators for teacher assistants working under the supervision of a classroom teacher with students 
with speech/language impairments. 
SL 2.1  demonstrate awareness of assistive technology (having had opportunity to experience) 
SL 2.2  able to assist students with the use of alternative communication systems and communication devices, e.g., 

FM systems, hearing aids, etc. 
 
Additional indicators for teacher assistants who support students with behaviors that interfere with learning 
and/or relationships. 
B.2.1 demonstrate basic and specific knowledge of behavioral disorders and concerns as it applies to 

instructional strategies. 
B.2.2 demonstrate an understanding of the referral process for students identified as having a behavior disorder. 
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B.2.3 participate in functional behavior assessment observing and recording student behavior utilizing various 
appropriate assessment instruments and tools related to behavior rate, frequency, intensity, duration and 
under what condition. 

B.2.4 collaborate with the teacher in developing individual behavior management programs. 
B.2.5 assist teachers in implementing specific behavioral strategies to facilitate the learning of students with 

challenging behaviors in a variety of instructional areas.  
B.2.6 assist the teacher in evaluating the effectiveness of behavioral intervention strategies. 
B.2.7 assist teachers in promoting an orderly and safe learning environment. 
B.2.8 assist students in using self-control, self-management strategies and model these interactions with all 

students and staff. 
B.2.9  display knowledge of teaching techniques in order to provide modifications that assist students in 

instructional areas. 
 
Additional indicators for teacher assistants assisting with community-based instruction 
CBI.2.1 demonstrate an understanding of the distinctions among employment models, e.g., supported employment, 

competitive employment, etc. 
CBI.2.2  able to participate in pre-employment, vocational and/or transition training for teacher assistants in school 

and community settings. 
CBI.2.3 consult with teachers or vocational coordinators to assist with the design of individualized transition and 

supported employment or other vocational training programs including task analysis of job requirements. 
CBI.2.4 sequence and provide training at work sites using appropriate instructional interventions. 
CBI.2.5  able to recognize and respond to situations in the workplace that need an instructional intervention. 
CBI2.6  observe and record data about the performance of individual students and their preferred learning style, 

work skills and tolerances and share appropriately with colleagues.  
CBI.2.7 perform record keeping and related clerical activities related to community-based instruction 
CBI.2.8 assist students in developing job-seeking skills, e.g., job applications, identification of career opportunities 

and potential employers, etc. 
CBI.2.9 help students maintain their individual portfolios grades 9-12. 
CBI.2.10 help students copy, file, and create an organized recordkeeping system of accomplishments required for 

the transition folder using manual or electronic technology.  
  
Additional indicators for teacher assistants who support students with diverse academic needs  

DAN.2.1 use a variety of appropriate instructional strategies, techniques and language developed, directed and 
supervised by teachers and other professional staff to support individual studentÕs needs. 
DAN.2.2 gather, maintain and monitor data (DRA, NECAP, etc.) about the progress, achievement and behavior of 
individual students. 
DAN.2.3 assist in the assessment of the effectiveness of instruction by clearly communicating verbally or in writing 
instruction/modified instruction in a systematic manner.  
DAN.2.4 assist the teacher in providing instruction in reading, writing, mathematics and problem solving including 
readiness and application. 
DAN.2.5 demonstrate an educational Òbig pictureÓ/a foundation for understanding the teacher assistantÕs purpose 
in instruction, e.g., universal design, response to intervention, cultural competence. 
DAN.2.6 demonstrate a basic awareness of  the use of strategies, equipment, and materials/technologies to 
accomplish basic academic objectives. 
DAN.2.7 able to carry out teacher plans to assist the students with diverse academic needs related to meeting grade 
level standards. 
 
Standard 3.  Teacher assistants support a learning environment that encourages appropriate standards of 
behavior, positive social interaction, active engagement in learning, and self-motivation. 
 

3.1 follow discipline guidelines in accordance with school policy and legal requirements. 
3.2 implement positive behavioral supports. 
3.3 maintain and monitor compliance with classroom rules, procedures and behavior standards. 
3.4 serve as an appropriate behavior role model. 
3.5 motivate and assist students in acquiring interpersonal skills, increased self-esteem, and independence. 
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Additional indicators for teacher assistants working with students who have English as a Second Language. 
ESL 3.1  demonstrate and convey to the Instructional Team an understanding of the different cultures represented 

by the student population and assist in promoting a culturally responsive learning environment. 
ESL 3.2  able to engage in positive interactions with all students of all cultures in the classroom in order to promote 

a culturally responsive learning environment. 
ESL 3.3  able to assist the teacher in gathering information about similarities and differences in child development 

and cultural implications specific to the group with which they are working. 
ESL 3.4  able to assist the Instructional Team in gathering and applying information about immigration patterns of 

various cultures and its effects on studentsÕ learning and behavior. 
ESL 3.5  able to assist students in both English and the native language in understanding and applying 

collaborative, cooperative and independent strategies in the classroom. 
ESL 3.6  able to assist t the Instructional Team in gathering information about customs and practices that may 

cause routine student behavior to be misinterpreted as a disability or learning problem. 
 
Additional indicators for teacher assistants working under the supervision of a classroom teacher with students 
with speech/language impairments. 
SL 3.1 demonstrate use of coaching and motivating strategies to encourage communication skills 
SL 3.2  demonstrate sensitivity to childÕs disability and communication style. 
SL 3.3  able to model language that is appropriate to the studentsÕ level of understanding as prescribed by the 

teacher or Speech/Language Pathologist. 
SL 3.4  able to assist with homework or reinforcement activities given by the Speech/Language Pathologist and 

under the classroom teacherÕs guidance. 
 
Additional indicators for teacher assistants who support students with behaviors that interfere with learning 
and/or relationships. 
B.3.1 demonstrate an understanding of effective practices for prevention and intervention including basic 

principles of behavior reinforcement, antecedents and consequences 
B.3.2 demonstrate an understanding of the components of a crisis cycle and necessary steps to de-escalate a 

crisis. 
B.3.3 document change in learner behavior in social and academic settings. 
B.3.4 observe and record student behavior utilizing different social rating systems. 
B.3.5 demonstrate an understanding of validated social skills programs.  
B.3.6 demonstrate strategies for teaching replacement behaviors to students with challenging behaviors. 
B.3.7 recognize early warning signs/symptoms that may require intervention. 
 
Additional indicators for teacher assistants assisting with community-based instruction 
CBI.3.1 confer with teachers, administrators and other members of the studentÕs educational team in identifying 

behaviors requiring modifications and individual behavior management programs for implementation in 
the community setting. 

CBI.3.2 implement strategies to support students in acquiring positive social behaviors and work habits and to 
motivate students to work in a productive and competitive manner. 

CBI.3.3 demonstrate sensitivity to the diversity in cultural heritage, lifestyles, and value systems among students and 
families served and ability to identify cultural norms of the workplace taking into account the individual 
studentÕs cultural beliefs 

 
Additional indicators for teacher assistants who support students with diverse academic needs 
 
DAN.3.1 able to identify behaviors that interfere with learning and implement strategies to prevent and/or support 
positive individual/group student behaviors. 
DAN.3.2 assist the teacher in creating a climate of acceptance in facilitating social/emotional needs of a diverse 
learning population, e.g., promoting friendships, reducing bullying, etc. 
DAN.3.3 assist the teacher in implementing a studentÕs behavioral protocol/plan and document change in learner 
behavior in social and academic settings.    
DAN.3.4 demonstrate sensitivity to the diversity in cultural heritage, lifestyles, and value systems among students 
that may affect how student behavior is interpreted. 
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Standard 4.  Teacher assistants exhibit knowledge of health, safety, and emergency procedures of the learning 
environment. 

4.1 demonstrate knowledge of universal health care precautions. 
4.2 demonstrate knowledge of lifting techniques. 
4.3 participate in sustaining a clean, healthy, and safe learning environment. 
4.4 recognize indicators of abuse (substance, physical, sexual, emotional) and demonstrate knowledge of Rhode 

Island reporting laws. 
 
Additional indicators for teacher assistants working with students who have English as a Second Language. 
ESL 4.1  able to assist school personnel in gathering information needed to ascertain whether or not there is or is 

not cause to report suspicion of abuse. 
ESL 4.2  able to assist school personnel (e.g., nurses, social workers and therapists) in communicating with families 

in their native language to ensure that their children are able to access medical services related to education. 
 
Additional indicators for teacher assistants working under the supervision of a classroom teacher with students 
with speech/language impairments. 
SL 4.1  follows a plan for positioning for adequate speech production and swallowing as prescribed by 

appropriately licensed or certified staff. 
SL 4.2  able to assist school personnel in gathering information needed to ascertain whether or not there is or is not 

cause to report suspicion of abuse. 
 
Additional indicators for teacher assistants who support students with behaviors that interfere with learning 
and/or relationships. 
B.4.1 demonstrate crisis intervention skills as it relates to health and safety. 
B.4.2 demonstrate an understanding of the medications and their side effects typically used to support children 

with challenging behaviors. 
B.4.3 implement appropriate behavior intervention strategies that include approved and accepted restraint 

procedures. 
B.4.4 identify procedures for responding to and documenting illnesses, injuries and seizures. 
B.4.5 participate appropriately with team members, including parents, regarding health, safety and emergency 

procedures. 
 
Additional indicators for teacher assistants assisting with community-based instruction 
CBI.4.1 demonstrates knowledge of health, safety and emergency procedures developed by the school district, the 

work place and other community settings. 
CBI.4.2 demonstrates knowledge of liability and legal issues related to maintaining a healthy and safe environment 

in community-based instruction. 
 
Additional indicators for teacher assistants who support students with diverse academic needs 
 
DAN.4.1 follow guidelines established by the district to protect the health, safety and well-being of children as they 
apply to students with diverse academic needs. 
DAN.4.2 demonstrate an understanding of the teacher assistantÕs role as it applies to the implementation of an 
individual studentÕs health plan. 
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Considerations for Teacher Assistants  
Working With Students Who Have English As A Second Language 

 
 These present general recommendations for school districts for establishing programs to ensure that teacher 
assistants in this role have the necessary competencies. 
 
1. Need For Use And Clarification Of Roles Between The Teacher And Teacher Assistants Working With Students 

Who Have English As A Second Language 
 
 The number of students who have English as a Second Language is increasing dramatically in our country; 
however, the supply of minority teachers to serve these students is not keeping pace with demand (Genzuk et al, 
1994; Safarik, 1997).  Students benefit greatly from being taught by minority teachers in that such teachers (1) 
provide instruction and literacy development in the child’s native language;  (2) serve as positive role models for 
students and colleagues of all ethnic and cultural backgrounds, enhance students’ self-esteem, and provide greater 
contextual and interactions opportunities for students; and (3) provide learning environments that reinforce the 
validity and integrity of the student’s home culture as an extension of the teacher’s knowledge base of that culture.  
(Genzuk, 1994).  To meet the needs of students and address teacher supply and demand problems, schools are 
increasingly using teacher assistants (Genzuk et al, 1994; Safarik, 1997).  Working as a member of the Instructional 
Team under the leadership of the teacher, teacher assistants typically assist with instruction, assessment and 
interpretation of issues associated with translation, and home contacts (Safarik, 1997).  Frequently, they are the 
ONLY member of the Instructional Team that speaks the native language of the students and their families. (Safarik, 
1997).  Given this factor, schools should take steps to ensure that the roles of teacher and teacher assistants are 
adequately clarified (Safarik, 1997) so that the teacher assistant who speaks the students’ native language does not 
become the students’ “de facto” teacher. 
 
2. Teacher Assistants Working With Students with Disabilities Who Have English As A Second Language 
 
 When the teacher assistant serves as the primary communicator with the family, the school district should 
take steps to ensure that procedural safeguards are translated and explained accurately. 
 
3. Hiring Considerations 
 
 The district should establish a protocol to be used at the time of hiring to determine whether or not the 
person applying to work as a teacher assistant in this setting has (1) oral English proficiency and competencies in 
English literacy and (2) is qualified to speak, read and write in their native language. 
 
4. Professional Development 
 
 Professional development should be available for both the teacher and the teacher assistant in a manner that 
will promote their working effectively as an Instructional Team.  School districts should also provide and/or provide 
access to professional development that is developed exclusively for teacher assistants who work with students who 
have English as a second language.  On a general basis, this professional development should be grounded in these 
guidelines and designed in such a way to complement the training program that the district typically uses for ALL 
teacher assistants to meet the requirements of the Board of Regents RI Program Standards for Teacher Assistants.  
On an individual basis, professional development should be based part of the individual’s professional development 
plan, provided in a job-embedded format, and linked to the school’s improvement plan.   
 
References 
 
Genzuk, M., Lavadenz, M. and Krashen, S.  (1994).  Para-Educators:  A Source for Remedying the Shortage of 

Teachers for Limited-English-Proficient Students.  The Journal of Educational Issues of Language Minority 
Students.  14.  Boise, ID: Boise State University. 

 
Safarik, L. (1997). Team Roles in Instructional Settings. In Pickett, A.L. and Gerlach, K. [Eds.], Supervising 

paraeducators in school settings: a team approach, Austin, TX:  PRO-ED, Inc. 
 



 13 

Considerations for Teacher Assistants Working under the 
 Supervision of a Classroom Teacher with Students with Speech/Language Impairments 

 
 These present general recommendations for school districts for establishing programs to ensure that teacher 
assistants in this role have the necessary competencies. 
 
1. All teacher assistants should have a basic knowledge of speech and language disorders and development.  

Depending on assignment, all teacher assistants may need to know the competencies identified in these 
guidelines. 

 
2. Teacher assistants need both general/awareness knowledge and skills to work with any student and then in-

depth knowledge and skills related to specific job assignments and implementation of specific student’s IEPs. 
 
3. It may be appropriate to tie particular training/background a condition for hire. 
 
4. The Instructional Team should develop a plan for supervision of teacher assistants who work with students who 

have speech/language impairments. 
 
5. There is a need for ongoing continuing education for teacher assistants in all roles.  Adequate compensation 

should be provided for participation in professional development. 
 
6. Training for new teacher assistants needs to be available for ALL teacher assistants (including those already 

employed). 
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Considerations for Teacher Assistants Who Support Students  
with Behaviors that Interfere with Learning and/or Relationships 

 
 These present general recommendations for school districts for establishing programs to ensure that teacher 
assistants in this role have the necessary competencies and related supports. 
 
1. Professional Development for Teacher Assistants Who Support Students with Behaviors that Interfere with 

Learning and/or Relationships 
 In-service training should be available in the following areas: 

¥ Crisis management/restraint training 
¥ Behavior analysis and interventions 
¥ Understanding special education classifications, behavioral manifestations and the IEP process 
¥ Understanding mental health disorders and the medical interventions and side effects. 
¥ Modifications, techniques and learning strategies used with students that are behaviorally challenged. 

 
In addition,  
¥ provide tuition reimbursement for professional development activities 
¥ allow a period of time to observe in the classroom before being placed in a new position to assist in the 

determination of whether this assignment is appropriate 
¥ provide job-embedded professional development such as mentoring, job shadowing, job specific in-service 

training, coaching, etc. 
 
2. Instructional Team - The following are considerations re: the Teacher Assistant’s ability to work on a team, 

e.g., IEP, MDT or 504 team.  Meeting the needs of students with challenging behaviors requires a variety of 
professionals to function as a team.  As a team participant, the Teacher Assistant must communicate effectively 
in advocating for students with challenging behaviors and their families.  For more in-depth guidance on 
working as an Instructional Team, please review the section of these Section II of these Guidelines entitled, 
Instructional Teams, Supervision and Performance Evaluation related to Teacher Assistants. 

 
 To facilitate the Teacher Assistant’s functioning as a member of the team, they should have access to records in 

which they have a legitimate education interest, including the IEP or 504 plans. The Rhode Island Department 
of Education has provided the following legal clarification in this regard.   Because the Teacher Assistant has a 
legitimate educational interest in materials in the record, s/he can see this if it is necessary to assist in the 
implementation of the childÕs program. Parts of the record that are particularly relevant to Teacher Assistants 
are those that relate to the instruction with which the Teacher Assistant assists or information re: the child’s 
health and safety (allergies, medical precautions, etc.).   Each district may have additional rules about how they 
facilitate Teacher Assistants accessing records.  The district must provide training on confidentiality to all 
persons who have access to the records, including Teacher Assistants.  Information obtained concerning a child 
should not be shared with anyone not having a legitimate educational interest (e.g., conversations with others 
outside of school). 

 
3. Employment and/or Moving into a Specific Job Working with Students with Behaviors that Interfere with 

Learning and/or Relationships 
¥ Consideration of educational qualifications in all hiring decisions.  Preference may be given to related 

degree completion and/or documentation of appropriate training. 
¥ Prior work experience with behavior management including crisis intervention, prevention and related 

skills. 
¥ Hiring subject to a six (6) month probationary period as monitored by immediate supervisor / principal 

based on competency measures and assessment therein. 
¥ Completion of relevant character and background checks as required. 
¥ Recent references with respect to previous experience. 

 
4. Additional Job Related Responsibilities Beyond Regular Teacher Assistant Job Description 

¥ to be able to learn, understand, and implement student behavior techniques 
¥ to be able to respond to crisis intervention 
¥ to be able to collect and analyze data 
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¥ to be able to contribute to the instructional team 
¥ to be expected to be a part of all professional meetings in regard to students’ programs when requested 
¥ to be available for professional development when appropriate and requested by supervisor 
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Considerations for Teacher Assistants Assisting with Community-Based Instruction 
 
1. Teacher Assistant Instructional Team Participation, Supervision and Performance Evaluation - Guidelines 

related to instructional teams, supervision and performance evaluation for all teacher assistants including 
specific provisions for Teacher Assistants Assisting with Community-Based Instruction appears in Section II of 
these Guidelines. 

 
2. Liability and Related Legal Issues in Community-Based Instruction – For clarification of legal issues related to 

community-based instruction, consult with administrators in YOUR district to ensure that you are following 
appropriate policies and procedures. In addition, RIDE will provide periodic updates on this issue on its website 
at www.ridoe.net/. When such updates apply to teacher assistants, relevant information will be distributed 
through the quarterly Teacher Assistant Newsletter and a Q&A document on the Legal Requirements webpage 
on the Teacher Assistant website at www.ritap.org/ta. 

 
3. Considerations for Professional Development  

a. Districts should provide Teacher Assistants Assisting with Community-Based Instruction with 
professional development targeting the competencies identified in Section 1 and Section II of these 
Guidelines. 

b. Districts should provide teachers and other certified personnel working with teacher assistants assisting 
with community-based instruction with professional development targeting the competencies identified 
in Section II of these Guidelines. 

c. Consider professional development opportunities for the team as a whole – teachers and teacher 
assistants learning together.  

d. Professional development should also include, but not be limited to: 
¥ Providing teacher assistants assisting with community-based instruction with a foundation in 

which we do community-based instruction, that is, to prepare students for transitioning out of 
school into a variety of community settings where they can be as independent as possible. 

¥ Development of self-determination and advocacy skills 
¥ First Aid and CPR training 
¥ Development of a “student pocket bio” for teacher assistants to carry to the community/job 

site that includes information such as medical concerns, emergency phone numbers, contact 
information in case of emergencies. 

 
4. State Agencies and Organizations Providing Resources for Professional Development and Related Community-

Based Instruction Issues – The following resources are current as of May 2006 and are subject to change. Their 
listing here is not intended to necessarily be an endorsement but rather to provide information to help the reader 
on issues related to community-based instruction. For some websites listed below, information is provided 
regarding resources available through that website. This information on resources is a sampling to give the 
reader an indication of the types resources that have previously been available. This sampling does not include 
all resources found on each site. 

a. The RIDE Website at www.ridoe.net/Special_needs/transition.htm has information on Secondary 
Transition including but not limited to: 

¥ Rhode Island Transition Council 
¥ Rhode Island Regional Transition Centers 
¥ Rhode Island Regional Vocational Assessment Centers 
¥ RI Parent Information Network – Transition Outreach Project 
¥ Rhode Island Transition Technical Assistance Center 
¥ TRANSNETRI the RI Secondary Transition List Serve 
¥ Transition Products 
¥ Transition Links 

b. The Institute for Labor Studies and Research at www.rilaborinstitute.org or 401-463-9900 is the largest 
provider of workplace literacy programs in Rhode Island. It provides information, training and 
multiple resources on labor related issues including workplace liability and student workplace safety 
for school personnel who are placing students in the community. 

c. The Paul V. Sherlock Center on Disabilities at www.ric.edu/uap/, 401-456-8071 (voice) or 401-456-
8773 (TT) provides training, materials and a variety of other services and supports to promote the 
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community membership of individuals with disabilities in school, work and society. Many of the 
resources relate to Community-Based Instruction. These include, but are not limited to: 

¥ Newsletters  
1. The Works – Published 3-4 times a year, shares information about local and national 

news and resources in the field of employment as well as information about local 
events 

2. RI Transitions – Published 3-4 times a year, focuses on developing and 
implementing effective transitions for students with disabilities, ages 14-21. It 
contains practical stories, illustrating good transition strategies, as well as local and 
regional updates and resources 

¥ Publications  
1. RI Transition Resource Directory 
2. Employment Resources and Planning 
3. College Resources and Planning 
4. Living and Participating in Your Community 
5. Transition Folder 
6. Here’s To Your Student’s Future! A Parent’s Guide to Transition Planning 
7. Vocational Assessment and Its Role in Transition 
8. Employing People with Disabilities 
9. How Supported Employment Can Help You Find a Job and Succeed in It! 
10. Getting the Most from Supported Employment Services 

d. There are a number of agencies in RI that provide professional development related to various aspects 
of community-based instruction such as community-living skills, use of community transportation, job 
development and employment, etc. The following is cited as one example of a professional 
development resource addressing some of these community-living skills. The Southern Rhode Island 
Collaborative Education and Training Center (SORICO) at www.ri.net/sorico/, 646 Camp Avenue, 
North Kingstown, RI 02852, 401-295-2888, sorico@ride.ri.net has previously offered professional 
development on job development and employment through a 7 session class of 2 hours each on the 
following topics: 

¥ Roles and Responsibilities of a Job Coach 
1. Differences from a Classroom Instructional Assistant  
2. Confidentiality Laws 
3. Responsibilities to the student, employer, teacher, school, parents 

¥ Job Matching 
1. Vocational Assessment process – identifying student interests, aptitudes and skills, 

information available and information needed 
2. Job Analysis:  Task analysis, Job responsibilities 
3. Job Matching 

¥ Job Development  
1. Systems & Networks – IFC’s, SBC’s, Network RI, Employer Service Network, 

SORICO, STC 
2. Personal Networks – of school, teachers, parents 
3. Dealing with Employers and (Un)Spoken Concerns 
4. How to Present a Program/Student 
5. Marketing!  Keep employer’s concerns in mind!!! 

¥ Job Coaching Strategies  
1. How student and job coach can “fit in” to business environment 
2. Workplace Culture, Co-worker/natural supports - Best Practice Guide 
3. Task Analysis, Effective use of Prompts, Charts 
4. Training and Instruction, Reinforcement 
5. Observation – when to “Step In” 
6. Problem Solving 
7. Maintenance & fading 

¥ Adapting Work Environment/Tasks 
1. Job Accommodations, Job Modifications, Job Sharing, Job Carving,  
2. ADA & Reasonable Accommodations  
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3. Employment Relationship vs. Training   
4. Supported Employment vs. Competitive 

¥ Workplace Liability   
1. Child Labor Laws & Safety; Video, Americans with Disabilities Act   
2. Employment Relationship vs. Volunteering vs. Training  
3. School/Agency Insurance & Liability 
4. Student Health Insurance 
5. Work-Based Learning Contract 

¥ Evaluation of Student Work – Reason, Rationale 
1. Record-Keeping 
2. Anecdotal Records  
3. Rating behaviors 
4. Rating productivity/skills 
5. Industry Standards 
6. Reports and Recommendations 
7. Checklists and notes  

e. The RI Parent Information Network (RIPIN) at www.ripin.org, 175 Main Street, Pawtucket, RI 02860, 
401-727-4144, ripin@ripin.org is a statewide, non-profit agency that provides information, training 
support and advocacy to parents and professionals seeking help for children including resources 
supporting transition to adulthood and a Transition Outreach Project. 

 
5. National Agencies and Organizations Providing Resources for Professional Development and Related 

Community-Based Instruction Issues – The following resources are current as of May 2006 and are subject to 
change. Their listing here is not intended to necessarily be an endorsement but rather to provide information to 
help the reader on issues related to community-based instruction. For some websites listed below, information is 
provided regarding resources available through that website. This information on resources is a sampling to give 
the reader an indication of the types resources that have previously been available. This sampling does not 
include all resources found on each site. 

a. The National Center on Secondary Education and Transition at www.ncset.org, 612-624-2097 provides 
technical assistance and disseminates information on secondary transition for students with disabilities 
and their families. Their website provides access to a variety of helpful resources. One of several 
documents that can be downloaded for free is  

¥ Essential Tools: Improving Secondary Education and Transition for Youth With Disabilities – 
Handbook for Implementing a Comprehensive Work-Based Learning Program According to 
the Fair Labor Standards Act (Third Edition, February 2005)  

b. The Occupational Safety and Health Administration at www.osha.gov/ is the main federal agency 
charged with the enforcement of safety and health legislation. 

 
6. Publications Providing Resources for Professional Development and Related Community-Based Instruction 

Issues – The following resources are current as of May 2006 and are subject to change. Their listing here is not 
intended to necessarily be an endorsement but rather to provide information to help the reader on issues related 
to community-based instruction. 

a. An Annotated Bibliography of Teacher Assistant Resources Available on Loan is available at 
www.ritap.org/ta, Resources Webpage. This lists a variety of training resources available on loan at 6 
Teacher Assistant libraries throughout the state at Collaboratives in East Bay (401-245-4998), 
Northern RI (401-658-5790), Southern RI (401-295-2888), and West Bay (401-941-8353) plus the RI 
Technical Assistance Project (RITAP) at RI College (401-456-4600) and CHILDSPAN (401-729-
0765). Some of these resources are specifically designed for Teacher Assistants Assisting with 
Community-Based Instruction and most of the resources are appropriate for use with them. Some of 
the resources below are listed on this annotated bibliography and are available for loan. 

b. Advancing Skills of Specialists in Employment Training, SPED, Dept. of Special Education and 
Rehabilitation, UTAH State University, 6522 Old Main Hill, Logan, UT 84322-6522, 1/877-722-3991, 
http://www.trisped.org - Comprehensive, competency based training program for entry level supported 
employment specialists, coaches and transition specialists who work with youth who have disabilities 
in community employment settings. Includes manual for instructors, workbook for specialists, and 
video material showing community jobs. Designed to be consumer friendly and practical.  Can be 
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delivered in brief workshops, series of intense instructional sessions, or college courses. Emphasizes 
advancement of practical skills with exercises for specialist to apply procedures in work settings. 
Organized into 5 units addressing community integration, supported employment, job marketing and 
development, and job-based instructional procedures.  

c. Transition – Role of the ParaProfessional - Module Seven. Facilitator's Edition [and] Student's Edition. 
Strategies for Paraprofessionals Who Support Individuals with Disabilities Series. Krawetz, Nancy, 
Comp. Hutchinson Technical Coll., MN; Minnesota State Board of Technical Colleges, St. Paul.; 
Minnesota State Dept. of Education, St. Paul; Minnesota University, Minneapolis. Inst. on Community 
Integration, 1995 University of Minnesota, The Institute on Community Integration (UAP), 150 
Pillsbury Drive, S.E., Minneapolis, MN 55455. This module presents information on assisting 
individuals with disabilities in transition from school to adult life. Both a facilitator's edition and a 
student's edition are provided.  

¥ Chapter 1 discusses transition and transition team.  
¥ Chapter 2 provides information on interagency collaboration.  
¥ Chapter 3 addresses roles and responsibilities of paraprofessionals.  
¥ Chapter 4 presents effective communication and problem-solving strategies.  
¥ Chapter 5 addresses student assessment and goal setting.  
¥ Chapter 6 focuses on student and family involvement in transition planning.  
¥ Chapter 7 explores transition to employment.  
¥ Chapter 8 addresses choosing a home living arrangement and supporting students as they 

learn home living skills.  
¥ Chapter 9 explores transition to post-secondary education.  
¥ Chapters 10 and 11 discuss fostering community involvement and planning for recreation and 

leisure options.  
¥ Five appendices provide information on the Individualized Education Plan, disability-related 

legislation, transition assessment, personal futures planning, and transition resources. 
Facilitator's edition offers learning activities and sheets to be used as transparencies. 

d. Program Development Associates, 5620 Business Avenue, Suite B, Cicero, NY 13039, 
www.disabilitytraining.com, 1-800-543-2119. 

¥ Job Coaching Strategies by Steve Tenpas is a book and video  
¥ Effective Training at Work is a course on CD-ROM with printable workbook  

e. Vocational Curriculum for Individuals with Special Needs: Transition from School to Adulthood, 
edited by Paul Wehman and Pamela Sherron Targett is a book published by Pro-ed, 8700 Shoal Creek 
Boulevard, Austin, TX 78757-6897, www.proedinc.com, 1-800-847-3202. 

f. The Student Work Based Learning Agreement and Plan can be downloaded for free at 
www.ristc.org/WBLAgreement.pdf. This is based on the model developed by the William M. Davies 
Jr. Career-Technical High School in cooperation with the RI Department of Education and the School 
to Career Office, RI Department of Labor and Training. 

g. Self Directed IEP by J.E Martin et al (1997) Longmont, Colorado and Implementing Student Led IEPs: 
Student Participation and Student and Teacher Reactions, Career Development for Exceptional 
Individuals, 23:2, 171-191 by C.Y. Mason et al. 

h. Rogan, Patricia M. and Held, Mary. Paraprofessionals in job coach role. The Journal of the Association 
for Persons with Severe Handicaps, 24 (4), 273-280 1999. Article purpose to examine issues related to 
paraprofessionals in job coach roles for students with disabilities. Postschool outcomes of students 
with disabilities are partially dependent on nature and quality of supports they receive during this 
critical time of transition in their lives. Although schools are increasingly relying on paraprofessionals 
to support students in school and community settings, including workplaces, there is growing concern 
about their lack of preparation and support. Describes issues related to recruitment, retention, 
orientation, and training paraprofessionals in job coach roles. Roles and responsibilities, supervision, 
support, evaluation, and compensation issuers are discussed in relation to school job coaches. 
Recommendations for improving practice are offered, which require an investment of schools to ensure 
provision of quality services and supports. 

 



 20 

Considerations for Teacher Assistants Who Support Students with Diverse Academic Needs 
 
In designing professional development and other supports for teacher assistants in this role, consideration should be 
given to a variety of factors. These include: 
 
1. Establishing local policy and practice consistent with these guidelines contained herein – both 

a. Section I - RI Program Standards for ALL Teacher Assistants and Guidelines for Teacher 
Assistants in Specific Assignments and 

b. Section II - Instructional Teams, Supervision and Performance Evaluation related to Teacher 
Assistants 

 
2. RIDE’s Effective Use of Teacher Assistant’s Module that is available on the Teacher Assistant Website at 

www.ritap.org/ta on the Resources Webpage and that addresses: 
a. Research Related To Teacher Assistants 
b. Legal Requirements Related To Teacher Assistants And Other Paraprofessionals 
c. Instructional Team Model 
d. Job Descriptions For Teacher Assistants 
e. Considerations For Assigning Teacher Assistants 
f. Orientation Of Teacher Assistants 
g. Professional Development For Instructional Team Members 
h. Supervision Of Teacher Assistants 
i. Performance Evaluation Of Teacher Assistants 

 
Moreover, research suggests that best practice related to teacher assistant use leads to improved students outcomes. 
A document, Effective Use of Teacher Assistants – What is research saying” appears on the Teacher Assistant 
Website on the Resources Webpage. The following are best practice considerations for teacher assistant use with 
students with diverse academic needs related to: 
¥ Professional Development for Teacher Assistants, Teachers and Administrators 
¥ Teacher Assistant Performance Evaluation 
¥ Instructional Teaming 
 

Professional Development for Teacher Assistants, Teachers and Administrators 
 
1. Use these guidelines for offering professional development through districts and collaboratives  
2. Use these guidelines for providing ongoing job-embedded local professional development incorporating (a) 

effective research-based professional development that meets state and national professional development 
standards, (b) supervision by/support from the teacher/other professionals as the teacher assistant 
implements knowledge and skills acquired in the professional development, and (c) evaluation/feedback on 
demonstration of knowledge and skills acquired in the professional development. 

3. Provide professional development for teachers/teacher assistant teams so that they can learn as teams and 
plan as a team for application of learning. 

4. Embed teacher assistant standards and guidelines in teacher and administrator certification programs to 
ensure awareness of teacher assistant standards, roles and multiple models of implementation. 

5. Use these guidelines in the provision of teacher assistant mentoring programs. 
6. Use these guidelines in the provision of teacher and administrator mentoring programs. 
7. Include teacher assistants on school-wide teams, e.g., school improvement, intervention teams, grade level 

teams, etc. 
 
Teacher Assistant Performance Evaluation 
 
1. Have the teacher use these guidelines as the basis for clarifying the teacher assistant’s role/job expectations 

in this type of assignment. 
2. Use these guidelines as a resource for teacher assistant performance evaluations related to the teacher 

assistant’s role/job expectations in this type of assignment. 
3. Teacher assistant evaluation should include a personal annual learning goal related to diverse academic 

needs, e.g., Response to Intervention (RtI), Grade Level Expectations (GLEs), etc. 
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Instructional Teaming 
 
1. Use these guidelines as a basis for validation/respect of teacher assistant’s opinion. 
2. Provide professional development for teachers (general, special education, No Child Left Behind, Title I, 

Title III, etc.) on effective use of teacher assistants in this type of assignment. 
3. Provide team building and professional development on roles, responsibilities, and expectations for 

teacher/teacher assistant instructional teams. 
4. Provide professional development for teachers/teacher assistant teams so that they can learn as teams and 

plan as a team for application of learning. 
5. Provide professional development on using data to inform instruction for teacher/teacher assistant 

instructional teams. 
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Section II - Instructional Teams, Supervision and 
Performance Evaluation related to Teacher Assistants 

 
 This Guidelines section covers recommended practice in three (3) areas:  Instruction Teams, supervision 
and performance evaluation.  It concludes with “Considerations” which present recommendations to school districts 
and other educational programs for putting these guidelines in place and for providing professional development and 
related support for teacher assistants and their supervisors. These guidelines apply to teacher assistants in both 
school-based and community-based instructional settings. These are presented as follows: 

¥ Guidelines presented in regular font apply to ALL teacher assistants including both school-based and 
community-based instructional settings.  

¥ Guidelines presented in italics apply to teacher assistants assisting with community-based instruction, 
building on the guidelines that apply to teacher assistants in all settings. 

 
Guidelines for the Instructional Team Model 

 
 RI Standards for Programs for Teacher Assistants underscore the perception of teacher assistants as 
partners on the Instructional Team, recognizing that ALL staff are valued professional colleagues as Rhode Island 
strives to ensure high levels of learning and performance for ALL. These guidelines are intended to support school 
districts in operating effective Instructional Teams.  They address the day-to-day operation of the Instructional Team 
related to following issues: 
 
 • Instructional Team Composition 
 • Instructional Team Roles and Responsibilities 
 • Instructional Team Supports 
 • Roles and Responsibilities of Team Members 
 • Instructional Team Planning 
 
Instructional Team Composition 
1. Based upon the diverse needs of the students who are being serviced.   
2. Typically consists of staff members such as the general educator, special educator, teacher assistant, and others 

who are directly or indirectly involved with an individual student or group of students education. 
3. May also include persons such as related services personnel (speech/language pathologists, occupational 

therapists, physical therapists, etc.), outside service personnel (on-site job manager, job coach, rehabilitation 
counselor), and families. For community-based instruction, this includes employers and other community 
members. The instructional team provides input on both school and community-based issues including student 
strengths and needs. The team ensures that the input of all members, including parents, are incorporated into 
planning for the studentsÕ community-based instruction and instruction in the classroom setting as it relates to 
the community experience. 

 
Instructional Team Roles and Responsibilities 
1. Commit to working together to plan the necessary educational structure and implement the strategies “to help 

students reach rigorous content and performance standards” (Pickett, A.L. and Gerlach, K. (eds.).  (1997).  
Supervising paraeducators in school settings:  a team approach.  Austin, TX:  PRO-ED, p. 10.)   

2. Work toward the common goals that the Instructional Team has generated.  
3. Focus on collaboration, cooperation, trust, and communication that will lead to quality educational 

programming and teamwork. For community-based instruction, this includes the incorporation and use of a 
Transition Folder as an organizational tool in both school and community settings and ensuring that roles are 
clearly defined around the needs of the students. 

 
Instructional Team Supports 
1. Have opportunities for staff development in areas such as team building, communication styles, problem 

solving, cultural diversity, honoring choices as well as professional development to meet team members’ 
individual needs and interests and, if appropriate, community based instruction. 

2. Have access to various resources to support the team’s roles including instructional effectiveness and other 
responsibilities 
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Roles and Responsibilities of Team Members 
Clear distinctions between the teacher and teacher assistant must be established in order for the Instructional Team 
to be successful.  The general roles and responsibilities should be guided by the district’s job description for each 
position.  A two (2) tiered job description is recommended.  That is, a core job description is developed first for the 
position at the district level that reflects state standards.  Then, more unique roles and responsibilities should be 
defined by the Instructional Team (most often led by the teacher) related to the teacher assistant’s specific job 
assignment (e.g., 1:1, preschool, high school).  The team should clarify team member roles and responsibilities.  
This should include consideration of each team member’s ideas, preferences and talents.  Differences in roles and 
responsibilities between teachers and teacher assistants are the following: 
 
Teachers: 
1. Design, implement, and evaluate instruction; 
2. Collaborate with families around instructions and other concerns; 
3. Consult with colleagues; 
4. Plan programs; 
5. As applicable, participate in meetings to develop the IEP; 
6. Carry out classroom administrative tasks; and 
7. Coordinate teacher assistant work including: 

¥ Set goals and plans;  
¥ Schedule and assign duties within the classroom or team;  
¥ Direct and monitor day-to-day performance;  
¥ Provide feedback; and 
¥ Provide job embedded/on-the-job training. 

8. For community-based instruction, plan, facilitate and evaluate community-based instruction, including: 
¥ Initiate contact with the community placement site and negotiate plans for the student and teacher 

assistant. 
¥ Ensure that the teacher assistant understands and is able to meet expectations for the role of teacher 

assistant assisting with community-based instruction including emergency, health and safety factors. 
¥ Ensure the teacher assistantÕs comfort level with the student by orientation to student strengths and needs 

including Òred flagsÓ and appropriate intervention strategies to prevent failure in community experiences. 
¥ Design communication protocols for instruction provided outside the presence of the teacher and ensure 

that the teacher assistant is competent in its use. Use data reported by the teacher assistant in ensuring 
continuity in instruction between school and community settings. 

¥ Periodically reviews the teacher assistantÕs work and student progress. 
 
Teacher Assistants:  Under the direction of the teacher, 
1. Perform informal assessment activities; 
2. Observe and record information of student performance; 
3. Assist with instruction; 
4. Assist with behavior management; 
5. Provide off-site community-based opportunities for students, if appropriate to the job assignment, providing 

instruction, supervision and monitoring of community-based opportunities and being aware of school policies 
and procedures for both school and community settings; 

6. Facilitate the inclusion of students with disabilities into general education; 
7. Assist students’ achievement outside of the classroom, e.g., computer lab, library; 
8. Have knowledge of and practice standard health care precautions. For community-based instruction, this 

includes both school and community settings; 
9. Monitor playgrounds, lunchrooms, etc.; 
10. Assist with follow-through for related services, e.g., speech/language therapy, occupational therapy, physical 

therapy. For community-based instruction, this assistance is provided as it relates to the community experience; 
11. Maintain student and family confidentiality. 
12. For community-based instruction, communicate with community-based instruction site and the teacher and 

cultivate positive relationships with community-based representatives and the school. 
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Instructional Team Planning 
In order for the Instructional Team to be successful, common planning time with team members should be scheduled 
throughout the week with specific agendas, task assignments, follow-up, and outcomes.  Options for finding time for 
team meetings include: 
1. Contracting with teacher assistants to add one paid hour per week before or after school to allow for planning 

time; 
2. Scheduling of specialized and itinerant staff (art, music, physical education, etc.) at a time when both the 

teacher and the teacher assistant can collaboratively plan; 
3. Developing a flexible work schedule (e.g., the assistant comes in one hour late one day a week so he or she can 

stay one hour after school ends for planning); 
4. Building in an additional 15 minutes each morning for a daily planning time; 
5. Using study periods; 
6. Using substitutes; and 
7. Releasing the teacher assistant from arrival and dismissal duties to allow for meeting during this time. 
8. For community-based instruction, scheduling meetings with community-based instruction personnel when the 

teacher and teacher assistant are available. 
 

Guidelines for Supervision of Teacher Assistants 
 
 School districts should have effective strategies for the supervision of teacher assistants using standards-
based job descriptions and the Instructional Team model.  As used in these Guidelines, the supervisor is defined as 
the person(s) serving as leader of the Instructional Team of which the teacher assistant is a part.  This is the 
person(s) from whom the teacher assistant takes instructional program direction.  In most instances, the supervisor is 
the teacher, and, thus, the term teacher will be used here.  The following provides guidelines for the supervising 
teacher related to teacher assistants: 
 • Orientation for Teacher Assistant Role on Instructional Team 
 • Management of Schedule/Delegation 
 • On-the-Job Training 
 • Management of the Work Environment 
 • Encouragement of Professional Behavior 
 
Orientation for Teacher Assistant Role on Instructional Team 
The teacher will: 
1. Provide an overview of each student’s strengths and challenges; 
2. Introduce staff and review school policies and procedures as well as roles and responsibilities; 
3. Analyze work styles and skills of the teacher and teacher assistant who will assist in developing a team 

approach which plays to the strengths and preferences of both to the extent possible; and 
4. Create position-specific job description based on job description adopted at the school and district level 

(concept of two [2] tiered job description as discussed under the Instructional Team guidelines). 
 
Management of Schedule/Delegation 
The teacher will: 
1. Identify tasks, urgency, and assist with prioritization; 
2. Create, monitor, and adjust schedules; 
3. Provide direction in the organized use of tools, equipment, and materials; 
4. Develop work plans with the teacher assistant, that may include modifications, adaptations, or learning 

objectives (e.g., develop a weekly worksheet for the teacher assistant which lists a student’s goals and relevant 
activities, including specific teacher assistant tasks, the frequency and location of these tasks, and how these 
relate to overall goals of the classroom);  

5. Match team member for the task, e.g., based on styles/preferences, on student and program needs, on 
skills/confidence of team member; and 

6. Direct and monitor tasks, adjusting support as needed. 
 
On-the-job training 
The teacher will: 
1. Identify current skills of the teacher assistant; 
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2. Teach/coach new skills through job embedded training; 
3. Give feedback on skill development; and  
4. Communicate opportunities for growth and learning/resources. 
 
Management of the Work Environment 
The teacher will: 
1. Facilitate effective communication and interpersonal relationships; 
2. Provide opportunities and strategies for problem solving; 
3. Respect various opinions and ideas; 
4. Negotiate and attempt to resolve differences; and 
5. Communicate and maintain a focus/vision/enthusiasm (re: high expectations for all students). 
 
Encouragement of Professional Behavior 
The teacher will: 
1. Maintain and model confidentiality; 
2. Maintain and model professional behavior and ethics; and 
3. Encourage collegiality. 

 
Guidelines for Performance Evaluation of Teacher Assistants 

 
 School districts should have effective strategies for the performance evaluation of teacher assistants using 
standards-based job descriptions and the Instructional Team model, including effective supervision.   Although 
closely related, performance evaluation is distinguished from supervision.  Performance evaluation is a topic for 
collective bargaining.  It is typically done by a building principal or another school district administrator.  
 
 These guidelines address the following issues to support the development of effective systems related to 
performance evaluation: 
 • Standards for Evaluation 
 • Job Description 
 • Styles of Evaluation 
 • Individual Professional Development Plan 
 
Standards for Evaluation 
1. Link performance evaluation to RI Program Standards for Teacher Assistants and to the job description. 
2. Include items in the evaluation that focus on team interpersonal/work skills with students and adults. 
3. Articulate objectives and expectations for teacher assistant performance to serve as standards for evaluation. 
 
Styles of Evaluation 
1. Develop a range of evaluation strategies that relate meaningfully to each of the standards (portfolio, written 

assessment, observations, etc.). 
2. Consider context of the teacher assistant’s specific assignment (e.g. 1:1, preschool, high school, general 

education, resource room, self-contained). 
3. Focus on team interpersonal/work skills with students and adults. 
4. Conduct regularly scheduled assessment of tasks, skills and knowledge. 
5. Provide feedback to be considered in development of the Individual Professional Development Plan including 

areas of commendation and follow-up recommendations 
6. Use formats that are components of an effective evaluation system.  It is expected that the evaluator will have 

dialogue with the Teacher Assistant regardless of the type of evaluation format chosen. 
¥ Self-evaluation - a strategy for personal reflection in which the teacher assistant makes an inventory of personal 

strengths and weaknesses in order to stimulate professional growth related to the teacher assistant job skills and 
competencies 

¥ 360 Degree Feedback - an evaluation format in which the teacher assistant chooses a variety of people (e.g., 
teachers, teacher assistants, parents, administrators) to provide anonymous feedback related to the teacher 
assistant job skills and competencies in order to support performance improvement 

¥ Checklists - a list of items referencing teacher assistant job skills and competencies 



 26 

¥ Paired interviews/surveys - a structured format that utilizes a question/answer strategy to investigate the job 
skills and competencies related to the role of teacher assistants 

¥ Conference - a formal dialogue between the teacher assistant and evaluator to discuss evidences collected in a 
portfolio, review observation data, and/or set professional goals 

¥ Observation - an opportunity for the evaluator to view the teacher assistant in the direct performance of their 
responsibilities, culminating in an accumulation of data related to the teacher assistant job skills and 
competencies 

¥ Portfolios - a collection of evidences developed by the teacher assistant that integrates their strengths in the 
context of the current teaching environment and identifies areas of improvement 

 
Individual Professional Development Plan 
1. Link to individual strengths, interests and needs. 
2. Link to student needs or program needs. 
3. Link to goals of School Improvement Plan. 
4. Provide activities and timeline. 
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Instructional Team Considerations  
 
 This section presents general recommendations to school districts for putting these guidelines in place and 
for providing professional development and related support for teacher assistants and their supervisors. 
 
Resources on the Teacher Assistant Website 
The teacher assistant website at www.ritap.org/ta provides a variety of resources through the following “menu 
items/webpages”: 
¥ About Us including RI Teacher Assistant Website At-A-Glance – a shortcut to using the website, a report of 

RI’s Policy and Professional Development Infrastructure for Teacher Assistants, and Statewide Data on RI 
Teacher Assistant Qualifications, Use, Policy and Practice 

¥ Legal Requirements including these standards and guidelines, checklists of teacher assistant qualifications, and 
Q&A related to teacher assistant legal issues. 

¥ ParaPro Assessment including training and testing resources. 
¥ Training Opportunities including an overview of teacher assistant professional development requirements and 

resources, pre-employment training programs, online registration for some training, information on free and 
low-cost training, career advancement and online professional development.  

¥ Resources including Effective Use of Teacher Assistants: A Module for Policy and Practice Development that 
includes various resources, other training materials, sample forms and products to adapt to meet local needs, 
copies of all quarterly teacher assistant newsletters ever published (with a way to get on the newsletter master 
email list) and sample resources shared by districts. 

¥ Networking including identification of the teacher assistant contact person in each school district and other 
educational programs. 

 
Requirements for Teacher Assistant Professional Development 
State law requires, “(a) As a condition of continued employment every person employed as a teacher assistant shall 
participate in ongoing professional development." State law does not require a minimum number of teacher assistant 
professional development hours per year. However, some districts have such requirements. You can find out what 
some districts are going in this regard by accessing the “Information on Local Teacher Assistant Policy and 
Practice” discussed below. 
 
Requirements for Documenting Teacher Assistant Professional Development  
State law requires districts to “maintain records on teacher assistant’s completion of: (1) Training for the work 
assignment; (2) Continuing education and relevant coursework…” Beginning in 2006-07, upon completing a 
professional development activity, teacher assistants should enter professional development documentation 
information into the RI Department of Education’s RICERT TA system. Through use of the RICERT TA system, 
every teacher assistant has available a way to maintain an on online professional development portfolio of their own 
qualifications and professional development that can be a useful resource to them should they decide to seek another 
position or to further professional growth. For example, the Community College of Rhode Island (CCRI) has a 
portfolio review process that provides an opportunity for CCRI students to get credit for “prior learning” including 
professional development that they take prior to enrolling in CCRI. The RICERT TA system’s teacher assistant 
professional development reporting aligns with the CCRI portfolio elements so that RICERT TA information can be 
a foundation on which to build a CCRI portfolio if that is something that the teacher assistant would like to pursue. 
 
In addition, teacher assistants should get documentation of all professional development they complete. Typically, 
this is a certificate, but may include the professional development agenda, handouts, form signed by the presenter 
verifying attendance, etc. Teacher assistants should confirm the type of professional development documentation 
their districts require. Teacher assistants should maintain a copy of the documentation for their own records and 
follow district procedures regarding professional development documentation, such as putting in a copy in their 
personnel files and/or submitting documentation to district administrator and/or some other district procedure. 
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Funding Professional Development for Teacher Assistants and Those With Whom They Work 
These guidelines underscore the importance of professional development for teacher assistants and those with whom 
they work as instructional teams. This can be supported by a variety of funding sources. Districts proposing to use 
state or federal funds for professional development linked to improving student performance must include these 
plans in their Consolidated Resource Plan (CRP) for approval by RIDE prior to obligating such costs. The CRP 
identifies teacher assistants as one of various targets for professional development funds use. Districts can use 
various state and federal funds depending on the type of TA assignment and professional development. These 
include funds through State Budget Article 31, Individuals with Disabilities Education Act (IDEA), Title I; Title II, 
Part A, Improving Teacher Quality State Grants; Title III, Part A, the English Language Acquisition, Language 
Enhancement & Academic Achievement Act; Title V, Part A, Innovative Programs; and Title VII, Part A, Indian 
Education Program. 
 
Information on Local Teacher Assistant Policy and Practice – What are other districts doing? 
The teacher assistant website’s About Us webpage provides statewide data on RI teacher assistant qualifications, 
use, policy and practice gathered through annual surveys. By downloading this information, you can find out what 
other districts, education collaboratives, state operated programs and charter schools are doing related to:  
¥ Guidelines For Teacher Assistant Assignment 
¥ Job Descriptions 
¥ Teacher Assistant Orientation 
¥ Training Teachers On Effective Teacher Assistant Use 
¥ Instructional Team Supports 
¥ Teacher Assistant Performance Evaluation 
¥ Professional Development 
¥ ParaPro 
¥ Career Ladder 
¥ Teacher Assistant Recruitment, Retention & Substitute Use 
 
Assessing Your District’s Policy and Practice related to Teacher Assistants and Instructional Teams 
The annual survey mentioned above has been adapted as a “Checklist for Policies and Practices on Effective 
Teacher Assistant Use”. Districts can use this as a self-assessment and basis for making improvements. Checklist 
items are based on state law, standards, these guidelines and/or research on effective practice. You can access this 
checklist on the Teacher Assistant Website by going to the Resources webpage and then clicking on the Effective 
Use of Teacher Assistants: A Module for Policy and Practice Development where you will find this checklist along 
with other resources. Checklist items current as of 2006 are as follows. For each of the policy and practice 
categories, one or more may apply. To ensure you have the most recent copy, access the Teacher Assistant website.  
 

GUIDELINES FOR TA ASSIGNMENT: Do you have local guidelines that you use in deciding when a TA 
is needed for a child or class?  
___ Based on state regulations for special education 
___ Determined through the IEP 

 ___ Certain TA assignments require training specific to that assignment to ensure that the TA can meet the 
needs of students with whom he/she works 

___ Based on review of individual class and/or student needs, use a variety of teacher assignment options 
such as those identified in the Effective Use of Teacher Assistants: A Module for Policy and Practice 
Development that is available at www.ritap.org/ta on the Resources webpage. 

 ___ Have a probation/trial period of ________ (insert time period) for TAs in new assignments. 
___ Have local guidelines based on “Considerations for Assigning Teacher Assistants” cited in the 

Effective Use of Teacher Assistants: A Module for Policy and Practice Development  
___ Use a decision-making model for natural supports and/or supplementary aides or services such as the 

one identified in the Effective Use of Teacher Assistants: A Module for Policy and Practice 
Development.  

 
JOB DESCRIPTIONS: Do you have job descriptions for TAs?  
___ Have one generic job description applicable to all TAs. 
___ Have multiple (______ insert #) job descriptions for different positions. 
___ Have performance-based job descriptions. 
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 ___ Job descriptions align with RIDE Standards for TA knowledge and skills, RIDE Guidelines for specific 
positions (Speech/Language, English as a Second Language, and Behavior), and RIDE Guidelines for 
Supervision, Guidelines for Instructional Teams, Supervision and Performance Evaluation. 

___ Use job description strategies/resources cited in the Effective Use of Teacher Assistants: A Module for 
Policy and Practice Development. 
 

TA ORIENTATION: Do you have a routine process for orientation of TAs in new assignments?  
___ Have a general all new staff orientation to the district. 
___ Have a general all new staff orientation to the school to which they are assigned. 
___ Have a specific TA orientation to the district. 
___ Have a specific TA orientation to the school to which they are assigned. 
___ Have a generic staff handbook. 

 ___ Have a staff handbook that includes information specific to particular staff/roles including information 
specific to TAs. 

___ Have a TA handbook.  
___ Orient newly hired TAs via training specific to the position. 
___ Have newly hired TAs shadow an experienced TA. 
___ Assign another TA to serve as a buddy/mentor to help the new TA get oriented. 
___ The TA’s immediate supervisor (usually the teacher) provides job specific orientation pursuant to 

RIDE Guidelines for Supervision, Guidelines for Instructional Teams, Supervision and Performance 
Evaluation. This includes having the TA’s immediate supervisor/teacher review with the TA each 
student’s strengths and challenges; introduce staff; review school policies and procedures; review 
respective teacher/TA roles and responsibilities; discuss teacher/TA work styles and skills to develop a 
team approach that maximizes the strengths and preferences of both; and identify job-specific duties 
that build on the TA’s job description. 
 

TRAINING TEACHERS ON EFFECTIVE TA USE: Do you have training or other strategies to help 
teachers know how to work effectively with TAs including teachers’ providing adequate supervision and 
support to TAs in implementing instruction under their direction?  
___ Ensure teachers are aware that federal and state law require that teacher assistants work under the 

supervision and direction of the classroom teacher and other appropriately certified professional staff.   
___ Make teachers aware of RIDE Guidelines for Instructional Teams, Supervision and Performance 

Evaluation related to Teacher Assistants including the roles and responsibilities of both teachers and 
teacher assistants as defined in these guidelines.  

___ Train to teachers to ensure they are able to fulfill their legal responsibilities for providing appropriate 
supervision and direction to teacher assistants as specified in federal and state law and guidelines. 

___ Have used or plan to access RIDE sponsored Training For Teachers on Effective TA Use that is free 
for districts and that can be tailored to meet district needs. (This training can be accessed through the 
TA Website at www.ritap.org/ta, Training Opportunities webpage). 

___ Use routine meetings with teachers to discuss various issues, including effective TA use. 
___ Use strategies cited in the Effective Use of Teacher Assistants: A Module for Policy and Practice 

Development. 
 

INSTRUCTIONAL TEAM SUPPORTS: Do you have strategies to support teachers and TAs in working as 
instructional teams (including provisions for planning time and ongoing communication)?  

 ___ Have dedicated teacher/TA planning time (Please indicate how much __and how often: __). 
___ TAs attend IEP meetings. 
___ TAs attend Grade Level meetings. 
___ Encourage teachers and TAs to attend training together – as a team. 
___ Have forms and/or a teacher/TA notebook to facilitate ongoing communication. 
___ Use team support strategies cited in the Effective Use of Teacher Assistants: A Module for Policy and 

Practice Development. 
 
TA PERFORMANCE EVALUATION: Do you have a process to evaluate TAs in a way that supports their 
professional growth?  
___ Evaluate TAs on a schedule of _______________ (e.g., annually, etc.). 
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___ Evaluations are performance-based, linked to TA job descriptions. 
___ Evaluations are linked to professional development goals and/or plans. 
___ The evaluation is conducted by an administrator. 
___ The evaluation is conducted by the teacher to which the TA is assigned. 
___ The evaluation process includes a mechanism for input from the TA’s teacher. 
___ The evaluation process includes a mechanism for the TA to do a self-evaluation. 
___ Use performance evaluation strategies cited in the Effective Use of Teacher Assistants: A Module for 

Policy and Practice Development. 
 
PROFESSIONAL DEVELOPMENT: Do you have professional development supports available for TAs?  
___ Make TAs aware that RIGL 16-11.2-3 states, “(a) As a condition of continued employment every 
person employed as a teacher assistant shall participate in ongoing professional development." 

 ___ As required by RIGL 16-11.2-3, the district/program “maintain(s) records on teacher assistant’s 
completion of: (1) Training for the work assignment; (2) Continuing education and relevant 
coursework…” 

___ Encourage TAs to attend RIDE TA Network sessions offered each October, January, and April (see 
www.ritap.org/ta, Training Opportunities Webpage for registration information). 

___ Encourage TAs to attend RIDE affiliated Training for TAs Working With Students Whose Behaviors 
Interfere With Learning and/or Relationships (see www.ritap.org/ta, Training Opportunities Webpage 
for registration information). 

___ Provide TA specific training in-district. Training you provided over previous year: _______. 
___ Allow cross-program visitation so that TAs can observe other programs. 
___ Encourage TAs to attend appropriate in-district teacher in-service training. 
___ Fund TAs to attend job-related training out-of-district. 
___ Provide TAs with  _____ (insert #) Professional Development days per year.  
___ Require TAs to complete _____ (insert #) Professional Development hours per year.  
___ Keep TAs informed of state and local TA issues and resources through the dissemination of electronic 

and written information. 
___ Circulate RIDE’s TA Newsletter each September, November, February, and April to TAs and other 

relevant people. 
___ Use internet/web-based resources to provide Professional Development to TAs. 
___ Use TA training resources available on loan at 6 TA libraries throughout the state at Collaboratives in 

East Bay (245-4998), Northern RI (658-5790), Southern RI (295-2888), and West Bay (941-8353) + 
RITAP (456-4600) and CHILDSPAN (729-0765). Access an Annotated Bibliography of TA training 
resources at www.ritap.org/ta, Resources Webpage. 

 
PARAPRO: Do you provide supports to TAs related to the ParaPro Assessment?   
___ Offer training to help TAs prepare for the ParaPro. 
___ Provide ParaPro study guides and related materials to help TAs prepare for the ParaPro. 
___ Have organized study groups to help TAs prepare for the ParaPro. 
___ Have identified people in-district to serve as coaches/tutors for TAs to help them prepare for the 

ParaPro. 
___ Disseminate information to TAs on ParaPro issues, e.g., training and testing availability,  
___ Offer the Internet-Based Test/IBT ParaPro in-district. 

 ___ Have arrangements with another district or collaborative to offer the Internet-Based Test/IBT ParaPro 
to TAs from our district/program. 

 ___ As required by RIGL 16-11.2-2, “pay for up to two (2) test administration fees for all teacher assistants 
hired prior to July 1, 2003.” 

___ Have a TA qualifications committee to assist TAs through the process that includes transcript 
review/approval, supports for testing if needed, etc. 

___ Other, please describe: 
 

CAREER LADDER: Do you have any type of career ladder for TAs?  
___ Provide extra pay for TAs based on their educational level. Please explain: _______ 
___ Provide extra pay for TAs based on their years experience. Please explain: _______ 
___ TAs can take a leave of absence for educational purposes. 
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___ Fund TAs to take job-related college courses. 
 ___ TAs can take a leave of absence to accept another position, e.g., promotion within the district on a trial 

basis. 
___ If TAs transfer from a TA to a teacher position, they can take their sick leave with them. 
___ Promote from within. 

 


