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What's Inside...

Tell me, I'll forget.
Show me, I may remember.
But involve me, and I'll understand

This paraphrase from the saying of Confucius is the
motto of the Even Start Program at Kane Run school in
Louisville, Kentucky and encapsulates the benefits to
schools of developing partnerships with families and
providing them with meaningful opportunities to become
involved in the education of their children.

Spring RInnovations focuses on family engagement and
summarizes the growing body of research that
consistently documents the clear link between family
involvement and improved student achievement. This
issue provides tips and resources for bridging the gap
between schools and families and identifies family
engagement initiatives on the national, state and local
levels, such as:

= No Child Left Behind Act (NCLB) Family Involvement
Requirements

= National PTA Standards for Parent Involvement
Programs

= Rhode Island Department of Education’s Expectation
for Engaging Families and Community

= RI State Advisory Committee on School, Family, and
Community Partnership

= RI School Social Workers Collaboration with Families

Also included is a useful Family-Centered Practice rubric
for schools and families to gage their current performance
and develop action steps on how to bring it to the next
level.

Family engagement is not an initiative. It is not another
thing to do. Itis about doing the work differently. When
schools provide meaningful opportunities for families
to become involved in the education of their children,
everyone benefits. As Dr. Steve Constantino from Family
Friendly Schools reminds us “WE CAN DO IT, if we are
passionate about it, if we choose to do it, if it is important
to us and if we are concerned about the fact that we
haven’t done a good job so far.”
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School-Family Partnerships: Sharing
Responsibility for Student Achievement

By Eileen T. Botelho, Rhode Island Technical Assistance Project

Looking at the Research

Research shows that children are more likely to stay in school, achieve at
high levels, and are less likely to engage in high risk behaviors when their
families are involved in their education. However, many parents report feeling
unwelcome or uncomfortable in their children's schools. Teachers report that
they often feel overwhelmed and at times undermined in their dealings with
parents. Yet, studies have found that parental involvement is more important
to student success, at every grade level, than family income or education.!

Decades of research evidences the positive correlation between family
involvement and high student achievement:

A synthesis of the research concludes that “the evidence is consistent, positive, and
convincing: families have a major influence on their children’s achievement in school
and through life. When schools, families, and community groups work together to
support learning, children tend to do better in school, stay in school longer, and like
school more.”?

Research further demonstrates that when schools work with parents to bridge
the gap between the at-home and school cultures by helping families create
learning environments at home, by encouraging parents to have high
expectations of their children, and by nurturing positive attitudes toward
their children’s school, students thrive and achieve at higher levels.? Studies
also show that parental involvement results in higher grades and test scores,

continued on page 2
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better attendance and homework completion, fewer placements in special
education, more positive attitudes and behavior, higher graduation rates and
greater enrollment in postsecondary education.* Most importantly, family
engagement is linked to these benefits regardless of income or background of the
students.5

Family Friendly Schools

Dr. Steven Constantino, a national expert on the topic of family engagement
and the founder of Family Friendly Schools, was formerly the principal at
Stonewall Jackson High School in Manassas, Virginia. When he was principal,
the school had a large Hispanic immigrant population and 60% of the students
were eligible for subsidized lunch — a poverty indicator. In addition, Stonewall
Jackson had the dubious honor of being named one of Newsweek’s top 100
most challenging high schools in the country.

He inspired his audience when he said:
“Leave no family behind. Now that’s a
slogan | can get passionate about.”

Dr. Constantino successfully forged a relationship with families and the
community to turn Stonewall Jackson around. He successfully created and
implemented a program of parental involvement at the high school. As a result
of his family—school-community partnerships, student achievement improved,
the school saw an increase of almost 100 points on SAT scores while also
increasing the number of students taking the test, and Stonewall Jackson
High School was subsequently selected as Time Magazine’s “High School of
the Year.”

Dr. Constantino visited Rhode Island in the fall to lead the RIDE Fall Leadership
Institute. He inspired his audience when he said: “Leave no family behind.
Now that’s a slogan | can get passionate about.”He addressed some of the
family involvement areas of NCLB, particularly those that stressed shared
accountability between schools and families for high student achievement.
He suggested several strategies for bridging the gap between schools and
families:

= include family involvement in the school’s mission
= create a family engagement policy at the school
= use the word family instead of parent
= help teachers understand the importance of family involvement
= create a family center within the school
= explain expectations to families in a way they can understand
and support
= set aside appointment times that are convenient for working families
= modify school climate based on family and student input

In addition, he provided these tips for involving non-English speaking families:

= celebrate the cultures in the community with specific school programs
and practices

= have all information available in languages spoken within the school

= ask families to share their culture with students during the school day

The Rhode Island Department of Education does not discriminate on the = evaluate the clubs and co-curricular activities at the school to ensure that

basis of age, color, sex, sexual orientation, race, religion, national origin, a“ students have opportunities fOI’ involvement
or disability. :

Alternate formats available upon request. This newsletter is also available
online at www.ritap.org

Family Involvement Mandates
Title I, Part A of the No Child Left Behind Act (NCLB) specifically provides

continued on next page...
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for family engagement and requires each state and local education
agency to collect and disseminate information on effective parent
involvement practices.

NCLB stresses shared accountability between schools and families
for high student achievement by requiring the following:

= specific measures that local education agencies and schools receiving
Title | funds must take to ensure parent involvement in areas such
as overall planning at the district and school levels, written policies
on family involvement at both levels, annual meetings, trainings,
coordinating parent involvement strategies among federal education
programs such as Title |, Head Start, and Reading first and evaluating
those strategies and revising them if needed

= that school wide programs must involve families in developing
plans for such programs- that is programs designed to raise the
achievement of low-achieving students in high-poverty Title | schools
by improving instruction throughout the entire school (thus using
Title | funds to serve all children)

For information on parent involvement in NCLB, see the NCLB Guide
for Parents: www.ed.gov/parents/academic/involve/
nclbguide/parentsguide.html. Complete information on Non-
Regulatory Guidance on Title I, Part A, Parental Involvement can be
found at www.ed.gov/programs/titleiparta/parentinvguid.pdf.

At the State level, Rhode Island's Comprehensive Education Strategy (CES)
is the state's blueprint for system-wide restructuring of the state's public
schools. There are two central themes within CES. The first is Improving
Teaching and Learning. The second is Creating Responsive and Supportive
Systems which includes support and guidance for Community and
Family Involvement -- or how the people inside and outside the school
building work together as the school community. In addition, the

Rhode Island Department of Education’s guidance for Progressive
Support & Intervention (PS&I) outlines seven expectations for districts
and one of these is Engaging Families and Community. As with each of
the seven expectation areas, an action team at the Department is working
to improve family engagement in Rhode Island schools.

Bridging the Gap

Research, legislative mandates, and state-wide education policies
require that Rhode Island schools work together to improve teaching
and learning. Educators, families and communities should engage in
strategies at the state and local levels to ensure that:

= parents play an integral role in assisting their child’s learning.

= parents are encouraged to be actively involved in their child’s
education at school.

= parents are full partners in their child’s education and are included,
as appropriate, in decision-making and on advisory committees
to assist in the education of their child.

Family involvement helps both teachers and parents realize their
common goal of high achievement for all students. The current research
that links parental involvement with improved student success makes
the case for implementing family engagement at all schools. The
positive effects on students when families and the community are
actively engaged in their learning, along with the provisions of NCLB
regarding parental involvement, provide strong motivation for
implementing changes and programs at the state and local levels that
will increase and improve the efforts in this area. “Most importantly,
understanding how children learn and realizing that there are
numerous people in the life of a child who can either enhance or
detract from that learning are essential for the long-term success of
every child who enters our schools.”®

School-Family Partnerships: Sharing Responsibility for Student Achievement
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Partners in Education

School Social Workers and Family Engagement

By Ann Marie Denelle, LCSW

Since the inception of No Child Left Behind (NCLB) in 2002,
school districts throughout the country have been mandated
to foster collaborative relationships with families and to
engage families in their children’s education. Historically,
social workers have been the home, school, community link;
the focus of this effort has been to optimize a child’s
educational achievements. The premise of social work was
in fact built on this paradigm. Visiting teachers as we were
historically referred to began this work nearly 100 years
ago. In 1906 the issues were more germane to industrialization
and child labor laws.

Today the focus is on connecting to and
collaborating with families, ultimately
fostering achievement for all children.

There are social workers in every district in Rhode Island
engaging families in the educational process. Delineated
below are several examples of work being done by school
social workers in individual districts that are helping bring
about true family engagement. This effort requires a great
deal of skill on the part of the social worker to reach out to
families and assist them in navigating the formal and
informal aspects of public education; the goal being
improving educational outcomes for all children. This work

assists schools in implementing standards and families in
becoming equal partners in their children’s educational
experience.

Newport County Regional Special Education Program
(NCRSEP) has developed a home visiting program at the
preschool level. The social worker has collaborated with
special education teachers, support staff and families to
identify family needs through a questionnaire at the beginning
of the school year. This process assists all parties involved in
understanding what the needs of the child and family are. A
plan of action is then developed and weekly visits are
scheduled accordingly. The focus of the visits is to carry out
the plan and to foster the school family relationship. One
parent of twins with special needs had this to say, “I felt
like you knew me and my particular family needs. | did
not know what to do at home and the visits helped me help
my children. | learned how to do things at home that were
being taught at school. This helped my children progress
quickly”.

Pawtucket school social workers created training
opportunities for teachers to learn how to implement the
Second Step program, a nationally recognized social skills
and violence prevention program. The use of this program
in all classrooms provides a common language, helping

continued on page 6

Parent Education/Support Groups -
A Reflection on Family-Professional Collaboration

By Pat Beauchemin, LICSW

They come from different lifestyles, blue-collar workers, professionals, singles and couples. They come anxious to learn,
to share ideas and to understand. The common thread they share with each other is their desire to improve their relationship
with their children. Once a month, three separate groups of parents set aside 1.5 hours to reflect and process. At the end
of the evening, they walk away believing in the universal truth that they are not alone, that they are in good company
and they are the richer for it.

As a school social worker in Barrington, | have the privilege of facilitating these unique experiences for families. Since
1995 when | was hired and given the charge of bridging the gap between school, home and community, | have been doing
my part to foster the opportunity for partnerships between families and the school. The model for empowerment is
Parent Education/Support Groups. These groups serve as a way to promote, develop and enhance the natural helping
networks that can complement the formal services of the local education and community agencies.

As the education community moves forward in this twenty-first century, the General Education School Reform initiatives
together with the new reauthorization of IDEA, underscore an important fundamental change that positions families as

continued on page 6



State Improvement Plan for
School/Family/Community Partnership

By Cheryl Collins, Directotr, Parent Training & Resource Center, RIPIN &
Sally Arsenault, Office of Special Populations, RIDE

It’s an indisputable fact: Family’s supportive engagement in children’s learning is a boost to achievement. The Rhode Island State
Improvement Plan for Family Partnership is based on this fact as well as the understanding that children and youth whose families,
community, and schools rally as partners on their behalf do better in school and in life. Devoting energy and resources to foster this
partnership is not only a wise investment; it’s a critical contribution to student achievement.

School and family partnership is not an activity. It embraces something larger than parent involvement or engagement. Partnership
demands a commitment to an ongoing, collaborative relationship with responsibilities and benefits for all of the partners—school,
families, and community—and ultimately, benefits for our children. It is reflected in ongoing joint planning, joint implementation,
joint assessment, and joint improvement. Shared effort is reflected from micro to macro decision-making. Partnership applies to
everyday events, such as addressing the needs of a single student or problem-solving in a conference, all the way through complex
undertakings, such as planning a program or improving a system. At every point within the partnership, learning is shared. Power
is shared. All partners are strengthened, and student learning is enhanced.

As part of their accountability for educating all students to high standards, schools are in the position of primary initiator of the
partnership with families and community. Although balance will ultimately characterize these partnerships, affirming the commitment
and taking the first step is within schools’ sphere of control. Initiating and maintaining partnerships that are productive and sustained
requires commitment, skills, and practice. The state improvement plan cluster, School, Family and Community Partnership, is focused
on creating a system of adult learning opportunities to enhance school, family, and community expertise in these skills and practices.
Adult learning sessions, expected to begin in the fall of 2005, will be created, delivered, and attended jointly by parents and professionals.
The intended results are that local school communities will benefit from positive, productive school/family/community partnerships,
an array of family engagement opportunities consistent with national PTA standards and balanced, participatory school-parent team
decision-making, such as in IEP meetings, for individual students.

“School and family partnership iIs not an activity. It embraces
something larger than parent involvement or engagement.”

To advise the Rl Department of Education’s (RIDE) work as well as to benefit from enhanced access to information, resource-sharing,
and networking, a state Advisory Committee on School, Family, and Community Partnership was formed during the fall of 2004. This
28-member committee is comprised of parents, parent organizations, community agency representatives, school administrators,
organizations, and program leaders. Already, this group has provided valuable insight regarding special education state improvement
plan for Family Partnership as well as RIDE’s Progressive Support and Intervention guidance to districts for Engaging Families and
Community.

Look for adult learning opportunities emerging in 2005 from the state special education improvement plan on School/Family/Community
Partnership. Activities will be designed by, and regionally available to, schools, families, and communities in the interest of enhancing
everyone’s capacity to partner effectively furthering positive outcomes for Rhode Island’s students.

For more information regarding the State Improvement Plan on School/Family/Community Partnership, you are welcome to contact
Cheryl Collins at collins@ripin.org or Sally Arsenault at sally.arsenault@ride.ri.gov.

National PTA Standards for Parent/Family Involvement Programs

Standard I: Communicating- Communication between home and school is regular, two-way, and meaningful.

Standard I1: Parenting- Parenting skills are promoted and supported.

Standard I11: Student Learning- Parents play an integral role in assisting student learning.

Standard IV: Volunteering- Parents are welcome in the school, and their support and assistance are sought.

Standard V: School Decision Making and Advocacy- Parents are full partners in the decisions that affect children and families.

Standard VI: Collaborating with Community- Community resources are used to strengthen schools, families, and student learning.



Social Workers and Family Engagement continued...

establish consistency within and between classrooms.
Research on this program has been extensive and supports
the notion that children who learn and use prosocial skills
are more likely to get along with others and to do better
academically. A parent component is also underway which
will provide parents with tools that will reinforce what is
being learned at school.

A new series of educational workshops has been developed
in North Providence in response to the flood of calls from
worried parents who want to know what to do and how to
parent their adolescent children. The social worker describes
routine calls from parents asking general questions.
Recognizing the need to respond, a six week series of
educational workshops is currently underway. Topics include
Parenting the Adolescent, Preventing High Risk Behaviors,
Helping Your Adolescent With Academic Progress, Internet

Safety, Cyber bullying and Friendships. A final session will
be offered on a topic to be determined by a parent survey.
This was all developed in an effort to respond in a proactive
and preventative manner to a clearly identified need, hoping
to avert the crisis management mode after the fact.

Children need families and schools that care about them. A
child’s development, achievement and life time outcomes
are greatly enhanced when all work together as partners.
Families cannot do it alone, schools cannot reach targets on
their own and children cannot thrive when adults cannot
respond to their needs. The threads of caring families, caring
teachers, school administrators and educational policy
makers need to be woven together to knit a warm,
enveloping blanket that nurtures and provides safety,
security and challenge, thus enabling all kids and all families
to reach their highest and best achievements.

Parent Education Support Groups continued...

equal partners in their children’s education. When parents
feel that the school is supporting them in their primary role,
the children and the school community benefit.

In Barrington, the preschool parent education/support
group is a way for families to connect with each other; share
helpful practical parenting tips; and enable families to
understand their unique role in their children’s education.
It is gratifying to witness the seeds of trust develop in the
pre-affiliation stage of a group process when parents take
arisk, share worries and concerns and, later, gain confidence
in their belief that they truly are the experts when it comes
to their children.

Many of the future leaders of the Barrington Special
Education Advisory Committee (SEAC) began as participants
in the preschool parent education/support group. Having
had their basic parenting needs met in a small nurturing
community, these family members have been able to step
up to the plate and assume leadership positions, thereby
giving back to the community and assisting other parents.

A different type of parent education/support group has
been meeting since 2000. The ADHD Parent
Education/Support Group grew out of an expressed need
for ongoing practical support by the parents of children
diagnosed with ADHD. While | facilitate the elementary
division group (parents of K-5 children), my colleague meets
with the secondary level families (6-12). The ADHD Parent
Education/Support Group is a comprehensive offering to

families of children with a diagnosis of ADHD, beginning
in kindergarten and extending through to graduation from
high school.

Most other ADHD support groups are time limited, fee for
service sessions offered by health care professionals in a
clinical setting. The ADHD Parent Education/Support
Group marked its fifth-year anniversary in February 2005.
This group enjoys the unique distinction of being the only
one of its kind that is family driven and affiliated with a
school district.

These unique education/support group experiences, offered
in the Barrington School community, are prime examples
of opportunities for partnership between families and
professionals around child and family specific needs. The
groups enhance a sense of shared ownership and shared
responsibility in the spirit of collaboration. To collaborate
is challenging work that requires a commitment of time,
energy, openness and trust in a process of relationship
building. Here in Barrington, collaboration between families
and professionals serves to foster a mutual collective
empowerment that benefits the community, the school, the
family and, most importantly, the child.

Empowerment is based on the principle of using family
strengths and structures to enable families to function as
advocates for themselves and their children. (NASW
Standards for School Social Work Services)



Resources

Contacts & Resources for Schools and Families

The Rhode Island Parent Information Network (RIPIN) is a nonprofit agency that provides information, training, support
and advocacy to all. The mission of RIPIN is to empower, enable, encourage and support families to develop the kind
of knowledge and skills necessary to become equal partners in advocacy and education for their children.

Cheryl Collins
175 Main Street
Pawtucket, RI1 02860 (401) 727-4144
wWww.ripin.org

The Parent Support Network of Rl (PSN) is an organization of families supporting families with children who are at risk for
serious behavioral, emotional, and/or mental health challenges, having consideration for their background and values.

Cathy Ciano

400 Warwick Avenue Suite 12
Warwick, Rl 02888 (401) 467-6855
Www.psnri.org

The Rhode Island Coalition for Family Support and Involvement also plays an active
role in promoting the integration of families and communities in education.

Claire Rosenbaum

Paul V. Sherlock Center on Disabilities
Rhode Island College

600 Mt. Pleasant Avenue

Providence, Rl 02908-1991 (401) 456-8150
www.sherlockcenter.org

Mary Ann Roll

Rhode Island PTA

RIC East Campus - Bldg # 6

600 Mount Pleasant Avenue

Providence, R 02908-1924 (401) 272-6405

Steven Constantino, Ed.D

Family Friendly Schools

120 W. Grayson Street, Galax, VA 24333
www.familyfriendlyschools.com

Sally Arsenault, Education Specialist
Office of Special Populations, RIDE
255 Westminster Street

Providence, RI 02903
sally.arsenault@ride.ri.gov

U.S. Department of Education
www.ed.gov

No Child Left Behind
www.NoChildLeftBehind.gov

Ten Things Teachers Wish Parents Would Do

= Be involved in their children’s education. Family involvement helps
students learn, improves schools, and makes teachers’ jobs easier.

= Provide resources at home for reading and learning. Families
should have books and magazines for their children and read to
or with their children each day.

= Set a good example. Families should show their children that they
believe reading is enjoyable and useful. They shouldn’t spend all
their time in front of the TV either.

= Encourage children to do their best in school. Families must indicate
that they believe education is important and that they want their
children to do the best they possibly can at school.

= Emphasize academics. Too many families get caught up in athletics
and in preparing their children for the world of work, when
academics should be their first concern.

= Support school rules and goals. Families should take care not to
undermine school rules, discipline, or goals.

= Use pressure positively. Families should encourage children to do
their best, but they should not apply too much pressure by setting
unattainable goals or by involving them in too many activities.

= Call teachers early if there is a problem (not wait for teachers to
call them), so there is still time to improve the situation.

= Accept their responsibility as parents and not expect the school
and teachers to take over this job.

= Families should make it their responsibility to teach children basic
discipline at home rather than leave this task to teachers.

Ten Things Parents Wish Teachers Would Do

= Build students’ self-esteem by using praise generously and avoiding
ridicule and negative public criticism.

= Get to know each child’s needs, interests and special talents, as
well as the way each child learns best.

= Communicate often and openly with parents, contacting them
early on about academic or behavioral problems and being candid
rather than defensive when discussing these problems.

= Regularly assign homework that helps children learn and advise
parents how they can work with their children on this homework.

= Set high academic standards, expecting all students to learn and
helping them to do so.

= Care about children—children learn best when taught by warm,
friendly, caring, and enthusiastic teachers.

= Treat all children fairly—don’t play favorites.

= Enforce a positive discipline code based on clear and fair expectations
that are established at the beginning of each school year. Set limits
and reinforce positive behavior.

= Vary teaching methods and make learning fun.

= Encourage participation by reaching out to involve families in their
children’s education, showing them how they can help their
children at home— remembering that family members want to
work with teachers to help their children do their best.
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Rhode Island Technical Assistance Project
Rhode Island College

600 Mt. Pleasant Avenue

Providence, Rl 02908
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From the Director’s Desk...

Attending school is one of the few experiences that most of us share. Almost all of us have an understanding
of what it is like to be in school or memories which shape our current thinking about school. Parents of
children who are in school today have an image of school and interact with educators based on their own
experiences or the experiences of those close to them.

As educators, it is important for us to consider what images of school the next generation of parents will
have. What memories of school will our current students take with them? When they become parents some
day, what images will they recall that will influence their thinking about school for their children?

In designing and implementing strategies which promote greater communication and collaboration between
school and home, between educators and families, it is critical that we establish the foundation with today’s
students.

Thomas P. DiPaola, Ph.D.
Director, Office of Special Populations . . R . .
RI Department of Education If we create a school climate that is welcoming and supportive, our students will remember school as an

enjoyable place and will be much more likely to be partners in the education of their own children someday.
These efforts will have an immediate benefit as well as long term effect.

There is no one-size fits all formula to cause this to occur. Engaging members of the school community including parents is unique to each
school and its community. There are however three things that must occur:

= Parents and family members must be engaged in all aspects of school activity: policy making, implementation and evaluation.

= Family partnership must be elevated to the same importance as curriculum and instruction in schools, school discipline or any other
important element of life in our schools.

= There must be regular, clear and consistent communication. We can’t expect partnerships when the only contacts are to convey bad news.

We are constantly urged to use research and evidence based practice to improve the performance of children in school. The research in this
area is clear and convincing: partnerships between educators and parents result in improved outcomes for children.

It’'s as simple as that!



The Rhode Island Coalition for Family Support and Involvement
Family-Centered Practice: How are we doinge

By Claire Rosenbaum, Family Support Coordinatot, Paul V. Sherlock Center on Disabilities

The RI Coalition for Family Support and Involvement designed “Family-Centered Practice: How Are We Doing?” as a
rubric to promote and enhance Family-Centered Practice in Rhode Island. The Coalition is a group of families and their
advocates, school and provider representatives, and state policy-makers. Its mission is to ensure that all public policies,
practices and services in the state are family-centered. Coalition members realized that many different groups were using

the term “family-centered practice,” but often there wasn’t a common understanding of what this means or how being
“family-centered”” might change the way we do business. The Coalition decided to develop this rubric to promote a
common definition among families, schools, service providers and policy-makers in RI, but also as a tool to help all
involved examine their current family/professional interactions and to plan for meaningful change.

The Coalition encourages schools to use “Family-Centered Practice: How Are We Doing?” as the focus of a dialogue with
the families they serve, either through the PTA or the School Improvement Team. If families and schools together use the
rubric to examine their current performance, they can also brainstorm ways to bring their practice to the next level. In
turn, this brainstorming forms a set of action steps that often can be incorporated into the school improvement plan.

“Family-Centered Practice: How Are We Doing?” is available on the internet in both English and Spanish at
www.sherlockcenter.org (click on “publications,” then “online publications,” then “manuals’) and on the RIPIN website,
at www.ripin.org (click publications).

For more information about the Coalition or assistance in using the rubric, call Cheryl Collins at RIPIN 401-727-4144 ext.
152 or Claire Rosenbaum at the Paul V. Sherlock Center on Disabilities at Rhode Island College, 401-456-4732.

Do your programs, supports or services...

...focus on the strengths of the child and family?

0 - Not at all

Helps family focus on the
problems that the child or
family face.

1 - Making an effort

Assesses all child and
family needs.

Looks for solutions to be
effective in spite of family
weaknesses.

2 - Doing OK

Identifies all child and
family strengths as well
as any problems.

Develops comprehensive
plan to address problems.

3 - Doing well

Helps family develop list
of their own strengths,
cultural uniqueness,
abilities and resources.

Helps family identify
areas where they want or
need help.

Uses this information to
build plan for support.

...support relationship building and community membership?

4 - Doing very well

Helps family to identify
ways to address areas of
concern that build on
their strengths, cultural
uniqueness, resources
and abilities.

Helps family take a direct
role in planning support
for their family.

Encourages family to
share information and
experiences with other
families.

0 - Not at all

When problems are
identified, only offers
segregated, specialized
treatments and therapies.

Child and family remain
isolated from their larger
community.

1 - Making an effort

Provides any necessary
special treatment or
services within natural
settings.

Helps reduce the child’s
isolation and makes
treatment more useful

2 - Doing OK

Helps child and family
recognize their own
uniqueness

Helps identify resources
for support within the
family’s own culture and
community.

3 - Doing well

Uses family-identified
resources to support
active participation of the
child and family in
activities of their own
culture and community.

Helps promote
friendships

Helps identify
opportunities for giving
back to the community.

4 - Doing very well

Uses family-identified
resources to support
active participation of the
child and family in
activities of their own
culture and community.

Helps promote
friendships

Helps identify
opportunities for giving
back to the community.



Foster mutual trust and respect between families and program staff and/or administration?

0 - Not at all

Staff and families share
little or no information
with each other.

Staff or administration
may view families as
obstacles to helping the
child.

Families may be afraid to
question the authority of
the staff or administration.

1 - Making an effort

Families feel free to ask
questions of staff.

Staff take time to answer
families’ questions
completely.

Staff are considered the
experts on the growth
and development of the
child.

Promote family choice and control?

2 - Doing OK

Families feel free to ask
questions AND

Staff value the role of the
family as the constant in
a child’s life.

Staff take time to find out
about the family, its
culture and lifestyle.

Staff gather information
from the family about the
child’s life beyond the
program they are involved
with.

3 - Doing well
Families are free to ask
questions; staff value the
role of the family and its
culture; AND

Families and staff see
each other as partners,
equally concerned with
the growth and
development of the child.

When problems arise,
families and staff turn to
each other to help solve
the problem together.

4 - Doing very well

Families are free to ask
questions; staff value role
of the family and its
culture; families and staff
see each other as partners;
AND

Program administrators
routinely turn to families
as valued consumers to
help with ideas for
improving the program,
supports or services.

0 - Not at all

Professionals make all the
decisions about which
services to provide, when,
and how.

Family has no “say” in
these decisions.

Offer families good information and access to information

1 - Making an effort

Professionals develop a
child’s plan.

Family has a chance to
approve the plan before
services begin.

2 - Doing OK

Staff asks family to
identify goals that are
important to them.

These goals form basis of
child’s support plan.

-~

3 - Doing well
Families prioritize goals
and needed services.
Family chooses providers.

Providers control how
service is delivered with
family input.

4 - Doing very well

Families identify, choose,
and prioritize supportive
services based on their
preferences and goals.

Family decides who,
where, when and how
these supports will be
provided.

0 - Not at all

Little or no information
is available for families.

Families either do not
seek more information or
can find no answers when
they do.

1 - Making an effort

Information for families
is available, but is often
difficult to understand
and in English only.

Families accept
information from staff.
Sometimes this
information is confusing,
out-of-date, or unreliable.

Promote family choice and conirol?

2 - Doing OK

Information for families
is available and simple to
understand.

It is available in various
formats and in languages
spoken by families in the
community.

Either interpreters or bi-
lingual staff are available
when needed.

Staff welcome questions
from families seeking
further information.
Staff are knowledgeable
to provide accurate and
up-to-date information.

3 - Doing well
Information is available
for families in ways and
languages they will
understand.

Program hires bi-lingual
staff when the
community requires.

Well-informed staff point
families to a variety of
other places for
information, including
local and national parent
organizations.

When requested,staff
help families in
evaluating information
that they gather to help
with informed decision-
making.

4 - Doing very well

Arrich variety of
information is easily
available for families from
many sources.

Staff (bi-lingual, if
necessary) assist families
in finding and using
information they need for
their decision-making.

Staff encourage and
provide opportunities for
families to share their
information and
experiences with each
other.

Families learn to gather,
evaluate, use and share
information.

0 - Not at all

Administration and/or
staff make all program
and policy decisions.

Families are not part of
policy decisions and
planning.

1 - Making an effort

Program includes one or
two family members on
policy-making boards or
committees.

2 - Doing OK

Families make up at least
half of any board or
committee that decides
policies and program
planning.

3 - Doing well
Families make up at least

half of decision-making
bodies AND

These families represent
cultural and social
diversity of community
served.

Program supports
families in actively
participating as policy
decision-makers

4 - Doing very well

Families representing
culture of community
make up half of decision-
making bodies.

Program supports
families in these roles
AND

Program develops other
ways for all families to
voice their opinions on
important policy
decisions.



